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PART I 
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' SUMMARY OF THE REPORT 

• . > 

Time Period Covered by the Report - : 

July. 1, 1974 through September 30, 1976 .. . ' » ^ 



Goals and Obiective^ of th^ Project 

The concept of career guidance, and the^proj ects which are operating 
to deliver these services, are based on a number of premises which 
are . ■ , 

— Schools should /addres^s the guidance nee^s of students 
with a life cayeer development perspective. This 
meatis that an /approach must be used which 'recognizes 
the various growth stages one^ experiences throughout . 
his life, * I ' 

— In order to deliver the required services to students , 
^ team approach » consisting of school personnel, is 
necessary. . ' 

— Guidance can no longer be perceived as 'a function 
L solely of the counseling staff. Guidance must be- 

* come an integral plart of the curriculum rather 'than 

a support service, 

— A guidance project/progtam must be based on the 
assessed needs of students, teachers and persons 
from the community in that order of priority. 

— Each s.tudent in'^the school needs someone in the 
school who is responsible for helping plan his/her 
experiences . . A ^ 

— A sound liaison must be established, with the commu- 
nity through open communication y active involvement 
and cooperative effort. 

— \n order to improve guidance, and, subsequently, 

student career planning behavior, school personnel ■ g 
- ^must receive training in the latest career guidance 
materials aird metliods. 



— In order; for students to adequately plan their futures, 
or careers t, up-to-date > accessible information must 
be made available to them. • - • 

— Along with having this readily obtainable information, 
students tnust be tau&ht how jto process lt\ , 



' P r o c e d ur e s Foil o ve d ^ ^ - 

■» • 

The project was developed in the following six phases: 

r 

1. Start-up - Project activities were organized and 
staff oriented, local system participants were 
selected, and the activities for the project were 
planned. ' * 

2. Needs Assessment - Goals and objectives were 
developed, assessment jprocedures were established 

y ^ and ^a system w^ ' developed for reporting collected 

data. ' . ' ' 

3. ' - Program Planning and Development - Particular 

strategies required to eliminate the identified 
needs were developed. 
1^ 

4. Field Testing and Piloting - An evaluation system 
was developed to determine which processes have 

aused appropriate cha^iges in student behavior. 



5. Preparation of Staff - Training conferences and 
• training pa'ckages were developed to prepare 

local system personnel ^to implement the proposed 
strategies. 

/ 

6. Implementation - Practices and strategies developed 
under the project will be impJLemented on a state- 
wide basis. 

In order *to implement jnost of the above procedures, the **pa*ent" 
project utilized 16 Ti4:le III career guidance project sites in 
various areas of Georgia* A ne^eds assessment was donfe^usi ne^fce 
Career Maturity Inventory ^ The Assessment of Career DevelopiOTjR 
and the Georgia Career Guidance Card Sort . This involved the 
testing of 6,00Q students, grades 7-12, in the 16 Titl^ III school 
'systems^. All of the concepts, instruments, goals and materials 
developed through the project in questiion have been and will 
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'continue to be utilized in these original systems and with addi- 
tional ones each year, *' ' ^ 



Results and Accomplishments " 



"testj' sii 
ilized: 



Through the medium of the original 16 testj sites, the following 
observations and results have been rea] 

!• Major Components of a Career Guidance Pro j ect /Program 

A^. Needs Assessment - which 'involves student, staff 
and community with emphasis on student data, A 
number of instruments can be, and have been used: 
the Career Maturity Inventory , . the Assessment of 
- Career development and the Georgia Career Guidance 
\ Card Sor\t . The latter instrument has been found , 
to be 'quick, concise and acceptable to those u^ipg 
- it^ The Card Sort is recommended to those antici- 
pating involvement in a project.* •'^ 

B, Program Planning and ^Development - which requires 
the invjolvemeYi^ of a corps, or team, of teachers, 
counselors and administ^rators who study and rank 
by priority, the needs data; identify goal areas 
^(drawn from the Georgia Career Guidance Goal 
Areas) based on need priorities; recognize existing 
program gaps; assign, tasks to staff; plah staff 
development based on student and staff needs; pre- 
pare specific student and staff objectives; a^d 
oversee and facilitate the implementation, through 
infusion of the objectives. 

Determining who, does what, to whom^ when is one 
of the biggest problems to be dealt with.\ To 
manage this will require extensive(^coopera^ive 
planning, open communication and constant^super- 
vision. ^ 

Staff Development - will involve 20-50 percent of 
. the faculty and will be implemented on a contin- 
uous 'basis . Topics to be covered are chosen 
based on priority needs and goals. As staff task 
.assignme'nts are made, 'skill needs are established, ^- 
To be of greatest efficiency, staff development 
programs will consist of approximately four hours 



after school per month throughout t^e year. Also, 
some summer training is. usually done prior to 
actually beginning /the project. Content of the 
training is based pn skill needs of staff in terms 
of task assignments. ^ 

Faculty participating in staff development may 
receive a stipend, course- credit .or State staff 

" development units (SDU's). The SDU's are used to 
renew certification. Some faculty members will 
become involved in staff development simply out 

^of interest and dedication. A.number of resource 
packages ^have been developed /or use' iiy^staff 
development programs. These include, topics such 
as human relations training, emp3,oyability skills 
and 'daily living skills.' These packages which 
are in use by aH_the *proj ects are highly 
recommended for school training programs.* 

One important fact to remembet is fhat all the 
staff development that needs t^. be done cannot 
, be done in one school or calenflar year or even 
an 18 month period. As a result, most of the . 
outcome evaluation during the fir^t year or so, 
and the resulting data, pertains to staff' 
training and development. 

' *■ » „ 

Career Guidance Center (CGC) - this facility, ^ 
which is .the **nerve center" for a project, is 
centrally locaited wijth easy student access and \ 
is similar in size' to „a classroom. The CGC is V; 
used for activities such as -the following: indi-^ 
vidual and group information searches by 
students , presentation to s*tudents by community 
representatives, student discussion groups on 
topics such as parenthood, career planning, 
peer conflict. The CGC houses materials' and 
equipment to be, used spediffcally for occupa- 
tional, educational and self awareness and 
planning activities. These matetials are ^ 
cross catalogueti with thosfe in th^ media ter 
and those which ar(^ nvailab]o tfirougU^^pro ins 
suph as the Program for Education and Career 
Exploration (PECE). Al^l purchases of materials 
are based on student and 'staff heecte . 
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Placement in paid and non-paid work experience 
sites also takes ^place through the CGC. Vlhis 
function, along'with the* materials .center one, 
,,obviou^ly requires much • cross-prog^m cooxdina- 
tion, . The .^lacemeht activities and ,the^;v^isits 
to the school by community ref)resefitatlves , 
^long swith . field' trips by students, necessitate 
a. strong community liaiapn. 

.The CGjC is a busy, f lej^ible '^f aCiJ-itty which can,, 
and often does, accommodate a number. of 
attivities simultaneously. It is staffed In 
/most cases by a paraprof essional who is" trained 
to implement 'a number of tasks ^hich occur in 
and around thk CGC. / ' 

Budget - in planhing^ the budget for, a career 
guidance* proj eet/progtam, proyisions should be 
lifcde for the following: . purchase and scoring \ 
of needs assessment and evaluation instruments, 
materials for student and staff utilization 
equipment for student and staff uti^iza-tion, some 
rennovation or room modif ij^ations , jstaf f 'develop- 
>ment (stipends, etc.)> printing*, travel;;... 
contracted sei^ices,, salaries (part-time) . 

Budgets should reflect effo/fts toward combined 
\funding, i.e., State and local staff develop- - 
ment funds; .Title IV, C funds; Part D, 
VocatiOtial Education funds . All p(\ir chases 
should be made in slight of- student and staff" 
needs and olf.jectives for the program. Actual' 
expenditures will approximate 7'0,000 the first 
1,8 months of operation with onil^ paraprof ess ipnal 
salaries,- if a^ ;' sJ>me 9 taf f ^dex^elopment an4 
, small malzerials expenses durma subsequent 
years. These expenses a'fter ^^h]|, initial start- 
up co^tsJj^iTl vary with salarie|^req4iiring- ^e 
greSto^t amount of support. 

^ Evalbation - as plantf^^or 4^e program are 
^developed, means of evaluating ' the extent to 
which activities and compon^jnts of -the project- 
(process) h-ave been realized -and the'.af feet on 
student behavior of the^e activit;ies should be 
included. Specific objectives are written for 
all activities. Plans include the ulse of a 
standardized instrument such as the Career 
Maturity Invervtory or the As>sessment of Career 




Development in a tore/post activity • manner in-order 
to detect* changes^in s tuderit' attitude , behavior 
or knowledge^' W 

Questionnaijres J surveys, interv^iews^gjad stan- 
dardized insti^uments are used to determine the 
effects of processes or procedures. Some- ''side 
effects!' or "fringe benefits*' might be a r-eduction 
^ *ln abseiAesi fewer (fropouts,* improved grade 
averages' or fewer disciplinary probl\^ms/ 

Specific outcome, or perf grmance obj ectives are 
also written -^cfr each task and criteria set for 
determining achievement of the 'task. For example, 
if the objective is to improve classroom climate, 
level of ^responses by students on a/ questionnaire 
pertaining' to the atmosphere* in tht classroom 
could be us^d.fy determini^ig if tne predeteriiiined 
criterion is reached, ^ r 



A Clironol-ogy of Basic Management Processes tor Career Guidance 
Prcnect^fe ' , , V 3 ^ ' 



This chart (-Appendix J) illustrates those procedures, or 
p'rc^cesses, which, are/basic to the operation of a career 
guidance project. KUey are not intended, to be exhaustive 
or-/inclusiv^sirtce/many ' of those listed can be detailed 
foirther. ' The .purpose, of this c|iart is • to ' demonstrate the 
sequence ^which occurs in most cases during the "actual 
''project" operation. As shown on the chajrt, some proce- 
dures take place simultaneously. It. should be recognized 
that the 18-24 monjth period of "project" orientation 
should ^graduate into a "program" orientation since such 
processes 4S sfaff development, infusion and evaluation 
should continue long a/ter the "project/.' has ended. 



Recommended *rime Line for Career Guidance Project>s ' 

This time line (Appendix B) "corresponds to the preceding 
chart of process and places -th^m in an actual .time per- 
spective, ♦ 



Attention should b'^ given to the fo^l^lowing points: some 
unfunded, "soft,"" or pre^project time will 'be required; 
th'e actual f\anded period will approximate 18 montfe in 



most ca^es ; outcome data will con|tLst primarily of: stafJ 
•performance and affect in, the beginning,^(lth 'studeat 
^data becoming more luailable duting the "second" year o^. 
. operation; orientation from a ^iPunded "prpject" to an 

operating "prpgrain" should be realized around January 
* of the "thfrd" year. ' 



Activities Implemented Through a Career Guidance project/ 
? Program * . . ^ 

Through the various components and prpcesses mentioned ♦ 
earlier, activities suchx^as the following will take place.: 
' . ^. 

A. Teacher inx&ervice training which varies in time 
from one day to nine month's and varies" in subject 
matter from self . exploration to da^ly ^Ilviug sktlls. 

B. - Te^achers ;^and cpu^iselors cooperatively leading group 

(^exercises on topics , such 'as values exploration andy 
V decision making, 

C. Students p^rti^cipating in discussion/activity groups ^ 
on various topics stieh ^ conflicts with parents, 
decision making* and consumer sl<Jills .in c^sses~~and . 
in tHe C^eer Guidance Center (CGC) . - » 

D . Students ob taining avocational , occupational and 
-educational information, ^ individuals and in' ^ * 

C groqp^, in the CGC o:«r in classes. '.^ ' V ; 

E. Students exploring occup^ti'is^nal or^ educational ; . 
• interests through yisits to *the school by communLty 

• representatives or through/i^isits into the coimvirr^ 
nity by students. \ , , % 

F. • Students being assigned a teacher/advisor who 'will 

follow the student ' s. progress throughout his/ /,; ' 
schoo]^- career. • , 

G. Faculty members referring f?udents'to the CGC as 
individuals 'oi> in groups fob- informatiorl searches 

> or work on tppi^cs relating 2b career , guidance or 

traditional subjec>t matter. ' 



H. Jeachers .being ti^aineci in -the use of andj^ in turn 
• utilizing career guidance concepts, 'tnaterials 'and 

government agent:ies. ' 

» * - 

I. Repres/entatives from business*, industry and 
goverrmient agencies .making pxesentjatibns' on their 
vo catiiins and , ^vocations to Students in ^ thc^ CGp - 
and' in classes. - ' 

J. ' Students being placed in Vyar-ious work experience 
settings, paid arid non-paid, , through thf^ CGQ. 

^V. Results of a Career Guidance Proj ect/Prog'ram 

A. The needs of a ^t^ter numbar^ 3f s^^^ents arei 
serviced through tjiis curr/culum-based approach, 

^ B. 'Students, sta community l:\ave input into 

the program through expressing their . needs and^ 
JdV woi^king^tc^^ether to address' these needs • ^ 

C. Both the community and school a^phieye higher 
leueis ap visibility and c'lfedibili'^y with each 
other aqd with student;s. ^ '. 



D. , Ca^es of ^Imfjroved teacher and student morale 
* \^ / have been reported. ^ / ■ 

E. Attendance has improved ia "^oifte classes which 
^ . have been a part of the project. 

1'^ Teachers, administrators and^ par-ents have 
/ experienced new insights^ iato student ti^ds 

and 'concerns. ^ 

G.' A cooperative effort, among teachers ^in various 
disciplines ^and grade levels ^has be]^un where 
little occurred previously. 

)' ^ ■ ^ • '• ' 

'4" H. Teachers understand, are* '*sold'* on, ^nd utilize 
\ ] career edul^tion/development methods and mat-* 
' ^ \ erials to a ^ft/uc^ greater degree. . - . 



^ I. Pajfticipating schoo'l systems now hav^ '^access 
' to materials and methods which they heretofore 



did not. 
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J.- Staff development programs are being supplemented 
or revitalized where* little in-servifce activity 
* was taking place* ^ ^ -r 

« K. , There is some .evidence that gtudents . invo-lved in 
, project activl^ties show improvement in the areas 
of sert understanding and self confidence, career 
^planning skills and attitudes towa^rd work, 

■: " ^ ' \ ^ -v ' • 

L. At!' the State level project efforts have facili- 

/ tated, if not necessitated , ^cooperation among 

^ ♦ ' programs. A synthesis of funding sources has 

' also been affectied. ' c , 

Evaluation . ' - ^ * , . 

Assessment in the project(s) has takefi a multiple criterion approach, 
'Which is advocated 'by many of the authorities in the field of 
evaluation. We have- used, and similai*^ procedures are recommended 
to others involved in a similar effort, an- objective based format 
* (Appendix 0), self ratingv s cales (Appendix N) , team rating scales ' 
- (Apf>endix. N) and, to the extent possible, pre/post studies usir^g 
standardized instruments such as the Career Maturity Inventory . 



Conclusions and Recommendations 

Some conclusions are: training of staff ''is costly, frustrating, 
tiflie consuming, and it is a necessity; evaluation is about^'^a^ 
difficult to at;hieve as staff development; management of the SEA 
and LKA bureauracracies can be a major stumbling block. 5uch an 
effort without the/prospect of some funding is virtually doomed. 

It*is recomm^ded in summary that: realization of any real ^Itange , 
particularly with students, sh'ould not be expected before the 
tnd of* tjie, second year of operation. ■ ' < 

A great .deal ot.time .shbulc| be' spent with administrative personnel 
for the purpose of conve^j|(||^tf^he' magnitude of time,, effort and 
change expected, T^^i^s* should^ be followed by a* commitment from the 
administrators, possiblyybdfx>-re funding is even mentioned. At 
least six months of preparation ^ime should be spent with all 
personnel Lo be involved before any commitment is made by LEA or 
SEA staff as ' to funding. 

/ ■ 
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' . BODY OF THE REPORT 

■ ■ ■ ■ ■ .c 

I 

Problem Statement . - - 

In the conventional guidance program the career development* needs'- of 
youth are oftentimes neglected in favor of crisis Or remedial 
counseling needs and services and/or quasi-administrative needs or 
tasks.' Surveys have shown tha^^^ counselors are not commurtlcating in 
meaningful wa^^s that make much of a difference to students in their 
career choices (Guid^ost; May 4, 1973)% Counselors "have drawn 
critix:ism from several sources for not* adequately attending to the' 
career planning and preparati^^on needs of children and for th^ir ■ <> - 
insufficient training in career guidance processes (Willingham, 
et. al., 1972; Ginzburg, 1971)." Studies by the U. S. Office of 
Education, the American CollGge Testing Program and the National 
Advisory Cpuncil on Vocational Education, all indicate that career 
planning go^ls for students are being slighted. 

Many see career guidance as a very real need for the future. Among 
them is Dr. Felix:C.,Robb (1973), who says that "Our nation and its 
people can Idnger afford the haphazardn.ess and error of an educa- 
tional system that encourages students to wait until they have "^"^ 
completed high school or college before facing the awesome question 
o'f how they will earn a living and become self-sus t'ain^g , contj^ilt^ 
but ing' cit izensMn a 'communi ty . " , ^ 

Career Planning Assistance 

Career guidance programs and related career planning on the part of^ 
students seem to be generally lacking. The USOE study (Nat;ibnal 
Longitudinal Study of the High School Class of 1972) indicated that 
only small numbers of high school students were receiving counselor 
assistance in the follox^ing categories: (1) job placement (38 percer^t) 
(2) choice of curriculum (15 percent); and (3) post-high school plans 
(9 percent), (Guidepost; November, 1973). 

Over 52 percent of the seniors expressing an opinion in the USOE 
study said that "the school provided me with counseling that will 
help ne continue, rr.y education." Yet only 33 percent agreed 'with a 
similar statement regarding help J.n finding employment (Guidepost;, 
November, 1973). The American (Zoilege Testing Program (Prediger-, \ 
ot. al., 1973) reported tliat halt of the students polled indicated 
that they had received little or no help with their career Vl^^ining. . 
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The ACT study con.cludedvthat . , counselors are nbt- .f)rovldtng • 
^^help wanted by the students, with career plapnlttg- on a one-to-one . ' 
basis or by means of gi^oup /guidance." The study indicated that' 
75 percent of the, students felt that this career planning was rnqst 
'.fimpor.tant and w^ted help. This was especially true of girls., 
*^The study indicated tha:t ov^r 50 percent of the^'female respondent^ 

• were choosing the - traditional "female" jobs, and that n}Ost juniors 
^nd seniors had.'no idea whether or not theif educational plans and 

* occupational aspirations were congruent/ 

The Georgia Advisory Council on Vocational Education (1973)., in 
.'presenting their fourth annual report- to the State Board- for . 
Vdcational Edi^cation of the State of Georgia, expressed concern 
about' jthe ro^e of high school' counselors in vocational guidance 
and job placement , The National Advisory' Council on Vocational 
Education (1972):, 'in its' sixth report, made similar redommendatiqus 
concerning th& need for strengthening guidance workers' skills . in 
ttVe areas of career gjjiidan'ce , counseling and placement. 

, Young people are experiencing intreased periods of segregation from 
active, purposeful and responsible participation in the real world 
as they spend an increasing amount .of time-in formal educational 
structure. Youth lack an experiential understanding of society, and 
the world of work. There is. need for the guidance team td foster , 
new and closer relationships aitiong academic disciplines (including 
vocational education), other schooi personnel, the coirimunity and 
the world of work, A survey of consunjers* views of counselors in 
Montana supports, this, .heed in . his finding that students, parent^., 
and teachers indicated counselors -should provide more vocational 
services to students (Guidepost; June, 1973). A similar survey-, of , 
Indiana High School seniors showed slightly over 5 percent 6f tHe 
students considered the school guidance counselor, as the most 
helpful or second most helpful source in m^ing a career choice ' 

•(Guidepost; May, 1973), , ' , 

A 1973' survey at the Univtrsjity of Pittsburgh (Guidepost; Apr-il, 1974) 
reported high school guidance counselors had a negligible im^^act updn 
career choices of their blacks and women. The general feeling among 
these s t udents was tha t tlieir high s choc 1 counsel ing experiences did 
not suit their career planning needs. ' ' 

.In response to information repeatedly indicating that students are 
riof receiving sufficient assis t ance . wi th their career- preparation 
an^ planning, Bottoms, Gysbers and Pritchard (1970, page 12) express 
'"a national concern that: the pre-service and in-service training of 
counselors be n.oJified substantially to include experiences which 
develop competence in career guidance, counseling, career exploration 
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and ^in placement to enable counselors to assist all youth in their 
career deve ■ :if||^nt : 



TraditionaJL Guidance Program ^ < ' - , ■ 

There is sufficient evidence to sugges fr^ThaL traditional guidance 
programs and practices must move from a servioes-oriented approach 
which has become reactive, ancillary and set apart from the educa- 
tional . mains tre'am and move toward a^ developmentai^i guidance approach 
where program content and processes afe determined by the needs of 
students and goals of local educational personnel. 

Counselors have been reluctant to change their mission to meet the 
changing goal's of students. Part of the reason stems from the success 
-which counselors >have experienced in helping their students matric- 
ulate in the institutions of higher education — a major goal of the 
50's. However^ the mood of the 70*s has shifted to a broader concern 
for the guidance and counseling of all students and not just, for 
the collegebound. One-to-one personal counseling is a luxury .which 
Scfiool counselors can no longer afford, at least in the same exten- 
sive way as before, x . 

Traditionally giiidance^^ograms have sought to achieve too many 
all encompassing gopls. The "self-actualization and opjtimal devel- 
opment" of all children leads to constant failure if, in fact, 
measurement of the achievement of such a 'goal is even possible. 

H^ntion to the inappropriateness of tguidance 
not lend themselves to being' operationalized 
or researched, ^Glo^al goals must ,yield to measurable objectives' 
which are related tQ student ne*eds . 

- . .1 \ ^ ■ ... 

"Within the guidancd profession there is a growing dissatisfaction 
over shoi^J: comings ir^ guidance practice," (Willingham, et . al . , 197-2). 
'In^^ actuality the goals of society have undergone dramatic change 
while the goals of ejiucation a^jd. giiidatnce have remained relatively^ 
stable. "In changing time's, unchanging schools are anomalous" 
(Howsam and Houston, 1972) . . - . ^ 



Herr (1974) calls a 
objectives which do 



Curriculum-Based Career Guidance Team 

The responsibility for the implementation of a needs-based guidance 
system can no longer be delegated solely to the counselor. Fulfill- 
ment of the guidance functic^ requires a team approach. Counselors, 
teachers, administrators and t)th^r educational personnel must \ 
develop new v/ays of working together: Such direct inteYventiong 



processes as ln^l||^|||^ and group counseling must be augmented with 
indirect and sha jcesses where counselors work with teachers 

and other school personnel in providing indirect' assistance aimed 
at the personal development of students. 

Career guidance activities should be designed to help studerpts 
understand the functional relationships between school and the ^ 
working world. The guidance function must be curriculum-involved 
and not implemented through a group of ^isolated activities. 

Bottoms, Gysbers and P^itphard (1970) contend that career guidance 

is an integral part of the school curriculum. It is their belief 

that the roles of the school principal, the curriculum and the 

teachers are just as impprtant to, the career guidance of students 

.as is the role of the counselor. They see the secondary school 

as being in a strategic position 'to he^lp students understand the 

importance of educational and occupational choices by providing 

relevant experience as a part of regular classroom instruction. 

Such a central, curriculum involved role for career guidance is 

likewise strongly advocated by Pierce' (1973) , Deputy Commissioner 

of the U. S. Office of Education. 
/ 

Goals -and Obiectives of the Project 
Purpose :- ' ^ ^ ' 

T\\e purpose of this pro^ject is to develop, package and validate^ a 
transportabTe career guidance system derived front student he;eds 
which utilizes curriculum-based strate'gies and i.'team approacjii. 
In opder to fulfill this purpose the following goal 'and objectives 
have been generated. ' . ,. i 

Goal : ; ■ ' ^ " " ^ ^ 

The main goal for the project^ is to develop and* disseminate a conr^^ 
ceptual model for ciompfehensive secondary School (7-12)- career \ 
guidance programs. The ^odel will consist of transportable 
packages which wi ^ ' .rovide a framework for the delivery of career 
guidance stratc designed to facilitate the achievement of J 

desired student outcomes. These proces^s are designed to achieve,- . * 
the spo' - '' iectives outlined below: . , 



1. To develop the capacity in selected local school 
sys t ems. to p Ian educa tional/gui)dance programs 
based onstudeat needs. 



2. ^, -To plan and design a guidance delivery system 
/'.r*' that will enable schools to meet the career 

K^>: ■' development needs in the broad sense and voca- 
tional guidance needs in particular of their 
total student population. " 

3. To, design and develop training packages that will 
enable the local guidance team to acquire the 
appropriate competencies. ^ " ' 

4. To "tryout" the total delivery system in Georgia 
school . sys tems that have % student body compar- 
able' to a variety of 3cho©ls across the. nation. 

5. To emphasize in all aspects of this emerging 
program bhe^-f acili t^tlon of career/vo cational ^ 

*' planning for student^ at grades 7-1^2. 



Descriptsion of the Ptoject, Results ^ and Accomplishments 



Although there was much confusion and resultant 
frustration in the beginning,^ this was overcome 
for the most part during th^ first year. . It' is 
felt that, by coordinating the Univerrsityl of 
Georgia project efforts and those of the 16 Title 
III career guidance projects^ all those. involved 
had tremendous opportunities to formulate, develop 
and try the coacepts together. 

Since the lastjrepprt, each of the 16 Title 'III 
projects which ^re u.tiliziiW the University o{ 
Georgia model were* evaluated on-site by teams. 
As a result of thesfe evaluations and through 
natural selection, ^even of tne original six 
projects have, been discontinu^^d . Appendi; 
illustrates tho :)rojects whith remain, 
encouraging resuj-u of these 'cancellations he. 
been that , in most of these discontinued schov 
systems, the projects have continued to operate., 
This indicates to u-s that many of the attit^udes 
and processes which , began as a project are 
evolving into a program, which is one goal we 
hoped^ to achieve. 



2. Twen-tyrone additional systems have been funded 
through^ Various sou-rces to adopt and implement 
the processes established under .the initial pro- 
ject. This brings to 30 that are^ presently in 
operation as funded projects (Appendix A). 

3. AS' a result of the combined University of Georgia/ 
Title III project activities, we have devised a 
time lin^ (Appendix B) which i^s the "normal" 
time table which is recommended for ali n^w pro- 
jects. This we ^eel is the minimal, amount o,f 
time required for a school sysfem to establish 
an^ operational base which is adequate for movement 
tram i^project to a program, regardless of, kind ^ 
or le^l o'f funding. This time line should, of 

. course, be considered, adaptable depending on the * 
individual school "system, 

4. Appendix C is indicative of ' the correspondence 
concerning, the staff development we have, oX wijLl 
have, with ptoject systems. After ideivtifying 

a given number of school systems in each educa- 
tional district, these systems were asked to 
attend a briefing/orientation "session to further 
explain the amount and kind of funding vhich was 
to be made available f6r project operation. At 
this time the prospective systems were to]^ what 
was expected of them. Follov;ing this meeting r' 
14 systems opted. not Ho participate leaving the 
21 new systems we now hav . % 

The remaining: ;r>i # :% ,i and 21 

new, at tended .v>> \-ui ess ions on 

prograiL plArlning a iiiagement and in human 

relations training iie resource package developed- 

through t;he Univers y of Georgia project was used 

in the latter. Two days were spent on each topic. 

In October all 30 of the projects will participate 
in another four-day meeting. At this time the 
participants will receive training by Department 
of Education personnel in the University of Georgia 
resource packages which are requested by the parti- 
cipants. 
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^Representatives from, the new and old sys^tems w\ll 
attend trainii>g sessions dn September in the Voca- 
tignal Exploration Group (VEG) materials and in 
the Life Career Davelopmmt System (ifCDS) materials. 
It has been our experience that both these^will 
complement the Uitiversity of Georgia draining 
pacl^ges and give the LEA personnel some basic 
knowledge and skills, no^t to mention confidence, 
which bolster their efforts In the implementation 
of their projects. It is expfected at this point that 
any additional school system* tvhich adapt/adopt our 
model will take ^imiij^ar traiiHng. ^ • 

• • ^ ' . ... 

All of those receij^ing the above training are 
expected to return home ^and ti;'iin 20-50 percent 
of their .dal],eagues in these methods^. . 

In addition to training in the LCDS and VEG, the 
lea's are providing staff development in the' 
University of Georgia modulfis . as they become x 
available. Many have begun or have completed \ 
sessions in the Human Relatiotis and Educational ^ 
Environment packages (Appendix D) . These were 
recommended as openers sir^lce ,the Constructs' and 
skills covered in them underli ill the other 
pacl'-i'^ns. 

stall training in the LEA'sis being expedited 
in a number of ways: one t;o four hours per 
month after school; a week or more in the 
summer. In all cases the participants receive 
a stipend, cf^ursE credit or staff development* 
units which can be used for certification 
renewal. University personnel often teach the 
courses or LEA personnel ar'e appointed as adjunct 
professors through a training institution. 

All proj ects have befen aske3 to involve 20-50 
percent of their faculties, from various disci- 
plines,* in the staff development. 

Funds for this training have come from various 
sources, including 'each project budget. We have 
encouraged combination funding to help insure 
inter-project or inter-program cooperation within 
each school system. This has reverberated upward 
to the SE^^J^vel/ 

0 ^ " 
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Sii^^ each project has been recjuired.to employ a 
pabrapjrotessionali vje have prepared a training 
presentation of ^ approximately f6ur hburs .to be 
^used with these individuals (Appendix E) . This ^ • 
program is based .on what these persons have asked 
for, a review of literature , and gur owny6xperiences. 
The p'araprof essionals recei^^e mainly on-the-job 
training which is»>rt)niplemented by the LCDS program. 
We plan 'to develpp^ a formal guide for traini^i^g 
paraprof essionals as soon as possible. - . ' 



We are very. pleased that in all 37 of the projects 
a Career Guidance Center (S^gpendix F); has been 
established and is o^rating, some everv*though 
funding has' been discontinued. Thesfe have provided 
guidance with a great deal of visibii(ity aj;ad many 
scfliool systems with a facility which they would not 
have otherwise- established. These Centers have 
swerved as a "nerve center" for^af f eCtiye education. 
They have provided participating schools wifh a ^ 
medium for building a posftive corrimurtisty liaison 
which hasn't been emphasized previously^ The 
Career Guidance Centers have also prpvidad students 
and teachers a facility where they dan come indi- 
vidually or in groups to, learn, discuss at 
investigate. Most of ^hese Centers/are multi-purpose 
resource "^rooms which are staffed by a paraprof essional 
and students. In a number of cases ^personnel from 
various programs have pooled equipment and resource 
material in,. the Center and have cross-listed them 
with the Libr^^y, We have prepared a numbier of 
materials lists which are used as re'commended pur- 
chases by projects (Appendix G) . i ' 

The school-community liaiSon is facilitat'ed 'through 
the use of speakers' bureaus, field 'trips and work 
experience, ' j '* 

t 

We have developed a slide/ tape , presentation to.be 
used in orientation sessions with those riew to 
the Career Guidance Center concept. 

Although we liave not advocated the addi*^on pf 
separate courses for the purposes of del^verin'g 
guidance, some projects have established curricula. 
Due to the LCHS some have begun using the materials,^ 
taught by the counselor and paraprof essional^, '^as 



j''t^e text fc^r a aour^e^in career planning, ^^ese , 
^ l)ave been ^eir a^ipepted Ijy students. O^ey 
teltcbiers, a.g. English, are>using these an/an 
dntegraJ^art thfleir cpurfife ipsitpuVtiQnZ^ We - 
Tiave included (Appendix H) some ''examples. [61 
' aetual lesf^'^^ plans^ which .were prepared by 
'teachejs- ti'aking; §taf f devejL(^pment; through their 
^^gjroj.ect. We *^are/^mpiia§izing an "infusion" pro- 
Qes^ uh€Tj^ a • teach^^-teacb^es object ^ttei* ^nd^ 
encourages^ self and carajer awareness concu^^F^tly ; ' 
' dne througn the medium ^b£. tke other. 

^ . , ■• - 

^he bo&klet, Career guidance in Georgia ^ ^ (Aptpendix 
I) was produced through ,the*University, of Georgia 
proj ect. ThiSa^ book details the concepts , co'nstruqts 
goals and processe^^ necessary to adequately e^ipedite 

/the Q^orgia Career Guidance Model.- We fe%L this 
puJ>licatioja can 'give the rfeader^ regardle^s*of ' 
location, the t^ajcl^^retynd ^dr establishing a program 
such as ours . 

^ One of the mos t important accompli shm^i)^s of the 
project has been the development of staff training 
packages /n all of* the nine priority goal area^ 
falling under the moclel for the University of 
Georgia project. We have these/modules wt^rich are 
included as' Appendix D, As tj^htionecl. earlier, 
personnel frjcSt all school- systems vfhich establish 
career guidattce pro j ec-ts/programs will receive 
training in the packages;- These persons will' in 
,turn |;:rain, others in their school systems. All 
of the packages which have been used by SEA staff 
have been well accepted, by participants; the only 
"fcomplaint which we haVe concerning the packages is 
one of a quantiative^ rather than-'"a qualitative- one. 
That is tlie problem of finding the ti(?e and/or 
inducement to encourage LEA .staff to participate 
in t,he tr^ning . J| This is compounded by the fact 

.that sd.me of the packages , e.^. Human Relations 
Training, or .basic ^to proper implefnentation of 
the others, or to 'good teaching in general. 

We are finding that there are some school . personnel 
wh© can take a method such as role play or brain- 
storming and use it well . Others canno t communicate 
witlv students' in an unharraful manner, not to mentiaji 
be positive and f acili tative . We feel these skills . 
are absolute necessities if guidance is to become 
curriculum based as we are .attempting to make it. 



In effect what we aXJ^ haying to do 'is pull ,out of 
the University of^ Georgia, modules techniques or 
constructs which aSre, common to thie mddutes and / 

.present them td^.t'hose basically .skilled; mpti- ''^^ 
vated people 'who can begin using t;hem with students. 

^iThe other large percentage of staff who do* not 
-have the basic skills and are less motivated 
receiVe intensive training in the packages. The 
"^problem, if it is a problem, is that student affect 
wil!^ be realized much later -due to the fact th^t 
traijiing in tihe mociules takes lO-40 Woi;rs of staff 

* development^/. ' - * ^ 

The^'devellDpment of the Georgia Career Guid^nge > 
■ mpdel^and the resultant^ materials has been^. bas^d 
, on the premise tl|at,. although a weal t,li_ of good. • 
materials to ^e^ged with students arar^ available, 
ift 'many cases thos^e who use. these methods and ^ .. 
materials do not,, have the basic/skills or know- 
ledge to do so properly. Therefore, the Uniyersity . 
of Georgia modul^es are intended, for Use i^ training 
school personnel and cannot necessarily be used 
\vrith students^ This premise has beep informally 
validated through subj^ective evaluations , by "SEA ^ 
'in training LEA .personn,el in the packages. 

Through the processes of triajl, and error, we have , 
developed 'a^ sequence of prO(^esses which are basic 
to the opetati(&n of a career guidance project/ 
pro-am (Appendix J). "This chart illus'fc^rates 
the order in which t^ie processes shoul^ occur 
while the .corresponding time line (Appendix 's) 
shows the actual time during \the year'wh*ich they 
should take^place. _Both these charts were ^ 
synthesized from and based orr what could be 
considered the mode, of occurrence^which have 
beerP^knd are taking place in the 37 systems ~ 
involved.. 'We feel^hi's chart, which will be^ 
refined as needed, ^ill be h^lp^ul to any school 
bejg-inning a ^career guidance pr^ogram since "manage- 
ment, from organi2(^ing an action team to filing 
materials, has iDeen a problem.! ^ v 

Most of .t/he processes on this 'chart can be broken 
df)wn fi^^her into a number"^ steps, for example, 
the step "compare needs to existing program offerings 
requ^jrcs liis tin^- what is going on by grade, subject 



area, "number of students invblved and number of" 
classes. We have recommended* the use of a matrix^ 
which was included in an- earlier report^^, for this 
purpose. ♦ ' ^ ' . 

Eaph, of tl?l remaining original Title III project 
■"schools i^ requir^ed' to^ submit by the end of this^ 
school y^ar a.^uid^e for establishing a^ operatip'g 
a career |uidanceVproje<ft^. We l!ope that a syntlhesi 
of these guldens i p^us the University gf Georgia 
project material, plus whdt we' have , already— put 
together will pVoduce ,an operational, curificulum-? 
based delivery system for cateei* guidance. A table 
.of . contents for tk^e guides appears as Appendix K. * 
The systems model f'or-^progtam ^development and 
evaluation (Appendix L) , which "^as -adapted- from the 
Missouiriv^Evaluatioii Pfolects model-,/is being Jised 
wixh all the project systems*-. '^The. sequence ot 
-processes (App^endix J) is a further 'expax^sion* of 
this model. The process^ .model (Appendix M)v3<'hich 
appears in Career Guidance inX^eo'lrgia ^" page 16, 
is cc5nsidered' a quality control system which helps 
to insure that the delivery system is not dentering 
oh one^ means of providing services ^o students , as 
is often the* case in guidance piffcgrams at' the pre- 
sent time, e.g. On Call-Responsive Services. 

In a struggle to determine when, where and how" yell, 
the projects were^^ functioning, we have devised Wo 
evaluation instruments. (Appendix N) which gather 
primarily quantiative , p'roceas types of information. 



Obviously , this is the easiest kind to gather. 
These instruments will be used at -mid-year and in | 
the spring. The fopner is a self-evaluation and V 
th^e latter is to be' used by a t'<feam of objective 
ratergl. To get at the qualitatxLye aspect of the 
operations, we are asking that all schools involved 
use an ob j ective4-based approach. We' have adopted 
the format used in the career development materials 
for grades 7-12 in Minnesota. Sample's of our 
Gibjectives'^utilizing this format appear as Appendix 0. 

have also prepared ay"guide" for evaluation/which 
is used by all the. projects in -formulating anrf-imple- 
menting such procedures (/Jppendi'^c P) 

The report of Dr. /Garry Walz^ zhe third party evaluator 
fi5r^ the pro^ct .is as follows: 
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See Appendix Q for the report of. the third-party evaluatar. 

.. . 

Conclusions and ■ Recommendations ^ ^ ' 

The nine original -goal, areas stated ^r ,this prpject specif icalj-y^ 
and , for career guidance in general, ate scfvcomprehensive that it 
is d^ficult, at ti,mes to 'separate ^/tha- concept^of career'^&uj.dance 
from that' qf career educaticui,. ^ ThjLs is particularly -J:rue when the, 
latter term, is defined in its broadest' sensed This situation has \ 
allowed us- t<® melt Jiogethet catje^f education, and Qi^eer deVe^pment 
under the aiis^t^s of careq;,r gu'^'dance, * We h^ve< found ^ that a de-' - 
^mpha'sis on labeling these- efforts a^i^ ^-rojeot 'or pjrpgr^m is more 
^acceptable since Tt miuimiz-es the "^-p^-^'al ^proj^ct'* stigma. 

We have founds ttiat ther.e remains a tremendo^us , aJTiaurft of misunfier- » 
standing df the term ^^^ar-eer*^ even' when using it synonymous 
wit;h **life\*^ as we dq. Although' this .is true, there "is littiTe tg 
disagree with once this basic misconception is overcome. ^ Ou^ 
conceptualization 'of career guidatic'e is ^^7hat .most educators arid • 
lay persons perce'ive' as good. Some do "l^ai^^e problems with the 
interpersonal compp^nent iji the beginning, bu^ eVen these«.appre-' 
hensions are alleviated soon after becoming involved.* 

The disturbing fact is^that, even though these goals are acceptable 
'they almost always taki- ti; back seat whaQ schedules get tight in 
the schools. It 'is not news that real,- solid attitude change can 
combat this problem, however, the magnitude of changes which we 
are expecting takes time. : 

It seems ^facetious to explore the idea, but in order for guidance 
personnel, in Georgia at least, to become involved or take charge 
of efforts such as we^re asking thfem to, one would have . to abolish 
the i^^osition of school counselor and start from scratch with a* new 
job description with sp(|cified tasks. This situation exists, not 
necessarily . because of jloor -preparation, or attitudes of counselors, 
but from preconceptions mi the' part of school personnel as to what 
guidance people can and slV^juIV dp . 

Those- projects which [lave accomplished what we have askad of them 
'have one absolutely necessary ingredient: good personnel. These 
people can be good counselors, good administrators or good teachers 



or a coinbination of all^jj^iree. 





^la moai^^«iool systema we have found ^that basically two types of 
persoxmel exist, ^hoee who. .have little or no awareness of or who 
posseWr few Ijasic «klil& in classroom management; and those Vho . ' 
.do possess bbese skills, or at least are aware of thV need for ' 
them. The 4ucces« of a program' s,P«irriculum-based delivery system 
will be^determined by the type of andS«K^ss of the staff develop- 
ment offered. 

: Staff- development- sfeems to be the key ^o lasting effect ancj cai?ry 
over £tom d "project", otientation tq that of a cont^.nu6us, develop- 
mental p;:ogrikin which has ^comprehensive goals. ' / 

There/is a^ critical nee*? at , all levels,- stated local and- federal, 
for mjpre program coordin-ation. This is'-^fevidenced by the duplication 
-of funding efforts, overlap in evaluations, repetitive accounting 
ptoceriures, increasing demands on staff training time. Many worthy 
•efforts are "Jcilled off" for these reasons because local system 
fer^onnel are super saturated with "wotider programs,"' most all of . - 
' which are. very similar, but not quite the Siame,- 

' ' ' A 

The preijj^s^^whioh was employed 'in the operation of these projects, 
e.g. a^hbugh many* good student^materials are available it i^ 
erroneous to assume that they will be of b'enefit unless teachers 
using ^^6m possess basic ski'lls §uch as in group leadership or 
interpe'rsanal relationships, seemed to be supported by n^eds data 
^gat^iered and subsequent In-service activities. 



Related to the abov^ point is the problem of obtaining the amount 
of time needed to adequately train school pefsonnel in these skidls. 



When orienting .and training teaztiara, arf experiential approach is 
the most effective, i,e, dc not tell t'ejachers^what materials are 
available. and how good thes e ^ materials are, but show^them. This 
is particularly true concejjning the process of "infusing" career 
, guidance into traditional subject matter. 

One of the toughest problems to deal with'..is that of management of 
the processes involved. This pertains to, deciding who will/do, 
or is doing,, what, to whom and when,. Proper planning and open 
communication are *the keys here, 

AltYiough coordinated funding can lead to a bureaucratic mess, iU- 
does have 'good points and can work. This has been affirmed thr^ough 
these prpjects. 

It is recommended that future overseers of sQch efforts bej^agnizant 
that: / . ^ 

.1, The necessity' for a good deal of attitude change 
among all types of school personnel be expected. 




• \ • ■ ' ■ . 

2, ^Extensive iji-service training be planned for, par- 
ticularly in the ihterperst)nal domain,^ * ^- 

*' . r . ■■ « . ^. • - _ 

^ '3. T^o build in success by hanfl picking staff to involve \ 
^ in the beginning is -a good approach. ■ 

■ ; . ^ ^ . ^ ■ ■ • S ^ • ■ '^^ ^ ' . . • 

A.. / Little student affect and, much staff affect shov^ld 
T>e the expectation during the first 18 months. 

. 5. ' .Community representatives will, in most cases, 
rfeadily become involved. . ' , ' 

• * " '.■ 

6. 'Only 20 to 50 percent of a school faculty will 
•> become actively involved,, and some of these upOn 
promise of course credit, stipends and maferials, 

/ Some of the strq^ngest skeptics will become the 

. strongest advocates. as-. - | 

^^''^8. More time than a ten-month s(;hool' year is nee<ied' 
for real affect, on students. ^ 

i 9„. Administrative uhderstancfing and "support ^is very 
, important to a successful operation, 

10. ^ Needs data is very useful in ''selling" the program. 

* . ■ ' . 

11. A multiple criterion approach to evaluation, including 
specific perfo?rmaace objectives, will be theNpost 
adequate. • > . 

12» Some incentive will have to. be offered for jmvol*ve- 
ment in an adequate amount of ^staff dev^eloptnent 
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Lunch" ' ^'•ri^^.^-iia^tM 



Objective Writing ' 
Make Assigiuients;;for Humc^ 

.»■..■... ^ .. ■ ^« 1 1 ";SL'«i-*:4*'A*;, link 



Objective .Writing 
Lunch 



Objective 




Ration^e 'f<>z^Ha^^ 
Introduction to i&doDiu^IteXatlor 
Facilitation : Skin« (Orou^ 

''Break \ "■■ '-'-■■■'■^-'^^^^^ 

Facilitation Skills (Ctoup: Il)^t^p^^Sp|pi 
■^'Lunch . ^ "■'■'■^'SS^>ii^ 

Human Relations Center (Career' -Quido^ 

Curriquliam-Based Strategies ^U^'^Jru^'':;'];: 
'Break ■ ■ : ./^ ' , ■ ■ i;^. vl,;^ 

Indivl^al Develoj^ent and System Supptxrt >?i 

Goal Setting and Implementation Strategies 
Ejedback in small group ;^ |J 

/Break, ' ' ■ """'^^-^^ 

Developing an Action Plan, Write Action Ilax?|M^ 
■ Lunch • ^ . ■ 'Tjl^i 

Continue Action Plan - Budget, On-Site ¥lsits^i||[| 
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TENTATIVE' PROGRAM 
MACX)N HOLIDAY INN WESV 
. MAY 6, 1976. * 

■ ' . ' ■ / ■■'::• > i ■■ . ■ 

Introdiicttons 

Overview and introductians to the GeorgU G^^ail^ 
Break - • 



Staff devetopm^rij^ (Per ao nnel framlCherokee 
Schools) ' r/l^. , ^ • " "^l-^--^' ■'"^''■"^ 



Staff development niodules 




Career Guidance Center and the ParaprofesAional 
dtities (Personnel frfom Jefferson City Schools) 



Lunch - • . ^-'^ - ; . ..-^ 



Stxident Card Sort, future xfieetlngs, evaluation : '>M#| 

Student leader prograiii. Individual advisement 8ystem||^ 
Life Career Djsveloprpi^nt" System / | v l| 

Questions and budget discussion: ^: .^v '' ^ 
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Georgia. Career Guidance Project 
Staff Development Workshop 
Agenda 



flarch'^16-18, 1976 . 




%lfx:nj6 - HUMAN RELATIONS 'TRAINir^ ' . 
r^(^essl2iM - Tuesday riorntng- 

\ 9 - 9:30 Introduction Activities and Itorkshop, Overview ' 

I • • • Paul Vail and John Dagley : ; ' 

^9:30 - 12 ; Attending. Listenint} and Perceiving 
, ... F<"ank Asbury • ^ , 

Session 2 - Tuesday AfternooJ^ • - : 

\ 1 - 2 Responding 

^ ... Frank Asbury J 

^ 2 - J:45 .;'"P;=™;'tj«oh nrnggles - Peer 6™„p Counsel tng Pr^«n. 



March 17 - irjDIVI DUAL ADVISORY SYSTEH ' " 

Session_3 - Wednesday. Morning ' ~ 

9 -12 Attitudes, and Concepts 

• ^^''^ "001^. Duane^i/artley and John Dagley 

iMil^l^.^l^ednesday Afternoon 

•1 - ^:45 Sk^ns^ and Plans- <- 

.. . . Duane Hartley; John Dagl^jr and Earl rioore 
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^-sssiSLSL^rnurtdayf taming v 

^? -11; ; f|eeds Assessment/staff . 

m , . . John Dag,^. ^arl^^l^rtS'SSIne «art, 
^S^iornS . T^^^^ ^ ^^^^^^^ . 1^^^^^ 

V-3 . E^luatlpy^and^Wr^^^^ 
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JACK P. NIX 
SUte Siiycrintcndcnt of Schools 



* . STATE QF GEORGIA ^ 

D EvP A RTM EN T. O F E D y.C A T I*0 N 

^TATE OFFICE BUttDING 
, ^ / ATLANTA 30334 



January 23, 1976 



MEMORANQUM 



TOi 



Project Director 



FROM: Paul Vail, CooV^ir.ator ; A. V_ 
Guidarice, Counseling ^nd T'eatir-g 



We have-planned k meeting* March 15^18, 1976 at the Holiday Inn West in 
Macon on.I-475 for counselors, and paraprofessionals in the project schools 
r>,^i.^„^ ^1,^^ ^..^^ ^jjj receive instructions oifthe use of tlie packages 
-xiat have been developed at tlie University of Georgia. We will start at 
9:00 a.m..^n March 15>and finich at app-wximartely 3:3G-p.m- Q^TMarch 18. 
We will furnish you witfi^dditional details ^ooii as possible. ~ 

We feel that this will be one of the best and' most profitable meetings^ we 
have had to date and* certainly urge your attendance. We look forward to 
/Seeing you on March. 15r- . 




PV:lc 



CO: counselors 
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Guide 
-For 

Training Paraprof essionals^ 



The Guidance Cen^'er (30 minutes) / . 

A, Physical, arrangement of the fcenter 

1. ' .Provide an area in the center for individual work^ groug*,work 

and "mini-lectures" by community visitors* 

2. Possibly arrange the center space into-'^ interest areas if 
enough room is available in the aenter^ — (e.g., "military 
servicies center," "social security card application centet," 

' "community internship center," "going for your interview,," 
"college center") , ' ^ 

3. " Suggestions for storage pf materials — and effective displays 

* of information, 

4. Suggest types of shelving (adjustable, if possible), 

B, Managing the center^ *» . ^ 

1, Suggest that the center remain open all during the day and 
that students^ do not have to schedule a. visit, ' 

2, Talk about making arrangements with teachers to use the^ 

. materials and, if necessary, carry the materials to their 
classrooms, 

3, ;. If possible, obtain the assistance of a student aid, who 

will help keep the center straight, help with filing^ help 
show other students where the material is. 
^' 4, Teacher and community involvement — how to go about familT-^ 
iarizing teachers with the materials available (faculliy 
meeting, etc). Show materials to teachers when you feel 
they apply particularly well to their/ ''area, 

C, Utilizing the center ' ' ^ - 

1, Perhaps get "a "(Sareers club" going in the school, ' Once 
each month someone from the community would come to speak 
on different" topics, 

2, ' Perhaps have a "hobby center" or "hobby club" in which. 

someone from the community could come to talk about their 
avocation, 

3, Allow for student and teacher groups, community represen- 
tatives, searches? by individual students and cooperative 
arrangements with teachers (provide examples). 

RESOURCES (to use and suggest) : ^ ' . 

1, The Career Resource Center; I^V^tinK It All Together , 
(Minnescy^^publical: Lon) " • 

2, "The Career Guidance Center" ~ slide/tape t , 

3, Steps to Establishing a Caroer Guidance Confer (blue sheets). 



Community Liaison (1 hour) 

A. Arranging field trips—who to contact, what to .tell them, 
how far- can the paraprof essional go in making arrangements? 

B. Arranging work d:A)erience sites. 

rl. Working With ahe existing coop teachers. 
^ 2e Explaining your activities to coop ^teachers and others, 

C* Arrangi^^g speaker visits to' campus. 
; .1, What the school visitor needs to know.' , , 

2.. Proper etiquette in handling resource speakers— intro- 
' * Auctions, et^, 

3. Helping the teacher use the speake'r. 

D. Establishing a speaker^s'* bi^eau, - , 

1. ':UtiJlLzratit)n of the" community (prepare a file), 

E. Conducting community needs assessment., , 

F. Conducting community resource survey, 

Tossible forms ("bread arid butterf lies"^anual) , 
".2, Utilizing what has been found by others and getting 

the te;achers 'to cooperate, " - 

resources' (to use and suggest): 

1, "bread and butterflies," "Lexers Handbpok", (blatk 
notebook^ . . 

2, '^bread and butterflies'," Curricu-lum Guide , 

3, Steps'to Establishing.a Ca^teer Guidance Center, (blue 
sheets) . 

4, Journal article, : 



Materiais ( 1 1/2 hours) ' * ' ' 

A, Use of materials 

.< ' , " 

1, What are, tlie different types of material's (e,g., tests, 
career information, values clarification, jjrof essional 
literature, video and audio materials)'. 
• 2, Demonstrate some- of the^materials for them — for examplej 
the O.E,K, or otber S,R,A, materials. Take a copy, of 
the "Self Directed Search", and recommend that they try 
It with thei'r^ kids. 
?* ^efer them to the list of materials we have prdVided 
them. 
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Ordering materials 

1. How' to go about ordering the materials you Hant, use of 
the purchase order, ordering on a 30-day approval basis 
and how this related to cost. 

2. How to obtain free and inexpensive materials. 

3. Suggest a filing system cor the materials. 

C. Cataloging material ^ 

ll Get the help of your librarian* i n ; 
2. The libr^ri^if' shoul'd' have a complete list of all the 
^ materials in the center. » • , 

.3. As materials come in which are related to a speci-fic 
subject matter area, you might begin* a, list of wh,ap - 

:aals relate to what subject areas. 
Recomm6ind that a system similar to that used/by the ' 
librarian be us^d to check out books, etc. There' 
should i^i enough^ money available iti the budget to ' 
order brocm card^ etc. . 

D. ' Collaboration with otiier programs 

1. Talk with tihe P.E.C.t., C.V.A.E., VOT, D.E. 'and other 
various work experience teachers about the possibility, 
oj^ filing their materials in the, center and as to; the 
niaterials you have which they could use. . 

RESOURCES (to use and suggest): > , 

1. OEK, WORK, SDS, DAT, CMI Games— "Cruel , Cruel World,*' 
etc. 

2. The Career Resource Center (Minnesot^publication) 
pp.^ 6Q-7^V^. ^ V _ 

3. Our materials list. 

4. f Uandbook for ^Counselors in Georgia Schools 

5. ^ Counselors Guide ft Free and Inexpensive Material . 



LV. Equipment (30 minutes!) 
A. Obtaining equipment 



1 . ^^oney is limited for obtaining equipment for the 
center . . , ^ ^ 

2<. Recommend minimal equipment purchases based on need . 

3. A list should be kept of all materials and equipment 
which comes into' the center. 
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Bk ''Operating equipment 



1. 




A age T 



r 

Deteiroine of the paraprof essional ktuJws how to o|)era :e 
all of her equipment .and demonstrate if she 'is having^ 
trouble with any of it. 

Be sure and give her tips on operating the cameras 
(flash distance,, etc.) and how to operate the tape 
recorder for greatest efficiency. » v 



2. 



RESOURCES (to use and suggest): 

1. Catalogues / ^ 

2. Ou'r recommendations for. equipment purchases. 



Group Work (1-2 hours) - 

A. Orientation to group work 



'^l. * Some things to avoid in dodng group wotk with students. 
•2« Recommend ways of getting groups started, role playing, 

games, fiJ.ms, etc. and demonstrate. 
V 3. Recommend the "bread and butterflies" guide. 
4. Use the University of Georgia guide to group work. ^ 

B. Types of groups ' 

1. Groups of 5-10 on interpersonal skills. 

2. Class groups on occupational choicej. 

> 3. Special intserest groups on post-secondary or vocational 
topics • 



C. Group topics 

1. Peer pressure 

2. Parent^child relations 



3. Values 

4. Self concept 



RESOURCES (to use and suggest): ^ ^ 

"bread and butterflies" — Leader's Manual, 



1. 
2. 

3. 
4. 
5. 
6. 



Steps to Establishing a Career Guidance Center (blue 
sheets). ^ 
University of Georgia paper. ^ 
"Counselor's Guide for Working with Groups." 
Gazda book' on groups. 
Dinkmeyer and Muro book. 



45 



Evaluation (30 minutes) ^ 

A. Ki^epin^ a log of afetivitiee ^ . . , 

1. ^urp^se of the log, * , 

2. What types of items should be included in the log. 

3. How log should be kept (on a daily or weekly basis). 

B. .Registrations in the Center 

1. Provide the paraprof essional with § ^sample form 
, (like the one in Chatham County) on which to register 
guests and students, including a tally of the teacher 
^ , and community people who visit the center. 

C. Student, staff and community questionnaires 

1. The paraprofessional and counselor should work toward 
^ * a periodic evaluation of the center to determine which 

. student needs are/are not being met by the center. 

2. A simple questionnaire might be designed which could 
be administered periodicallypto teachers and students 

' to obtain this type of data.S ^ 

3. Encourage the use of process/ and product objectives. 

RESOURCES (to use and suggest): 

lit "Guide to Project Evaluation" (yellow sheets). 
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I • Prel Imfnarles 



Steps to Establishing 



Career Guidance Center 



A. develop a purpose statement for the center including objectlyes you 
wish to accomplish. ; ' 

B. Identify and' meet wjth all the indiv^iduals involved In disseminating 
career guidance information (P.E.C.E., CVAE, work experience coordi- 
nators, media- special ist. Department of Labor representative). 

C; Enlist the cooperation of the persons above without force. Encourage 
a team attitude toward the formation, operation and use of the Center, 

D. Lbok for a space for the Center. Try not to be too choosy and donH 
wait for the perfect location. A space which is centra Ny located ' 
and in the flow of -student traffic would be best, if available. The/, 
assistance of your school administrators is of. absolute aecesslty^ here,* 



M. Materials 

A. Familiarizing oneself wjth material 

1. Subscribe to a service which regularly identifies career 
guidance materials, i.e. National Career Information Center. 

2. Obtain catalogues of publishers of career guidance- material • 
3-' Visit other Centers in your vicinity. 

4. Order specimen sets of mater i a t.. under consideration. 

B. Rating qual ity of material . 

1. Check for evaluative dairj (field test^ .i^j.j 

2. Let other staff members ond students pre/iew marof lal. 

3. Applicability to various qV-^de levels, subject areas, 
student popu I atl'cns \ 

^, .J 

4. Cost per item. 

5. Durability or consumab I enesr. . 

6. Timeliness and protection for odso ! oscence. 
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C. Obtain material 

1. Plan for use of I1#terjal prior ordering. 
, ' 2. , Base plan and orders on identifiod needs,"^ 

III, ■ UsQ pf Community Resources. 



I ' A^** Make contacts, 

.1. Form letters ("Bread &-;Butterf I i es" guide page 8, job 
placement manuals). 

2. Personal contact (student apd/or staff interviews) > 
(See page 51, **3read & Butterflies'* guide). 



B, Community-based experiences 
1. Speakers bureau (See A //I), 

^ 2. Visitations sites (See A #1 and 2). 

3. Work observation sites (Work with P.E.C-E, ,/CVAE, other 
program coordinators). \^ J 

4. Work experience sites (same as #3). 

9. Non-paid or paid internship (This could be for no pay, 
but course credit), (same as #3)- 

6. (Community classroom^ experiencos. 

C. Filing'and records system. 

IV. Operation and Administration ^ ^ 

A. Staffing - If possible, a paraprof ess iona I is the jdeal person to 
manage the' Center. However, it could be run by stud^ts and the 
counseling staff. Conimun i ty yo I unteers coilld also help. Try to 
make the operation as self sef~vice as possible. Student clubs could, 
run the Center as a project. I " 

B. Student Use Policies - Jnvolve students in establishing these 
policies., Connect Center use with c!t]ier school activities. Make 
materials as accessible and selfservice as possible. 
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C, Use by Staff - Encourage staff to .utilize the physical facilPty^ 
and materials as often as possible^ in conjunct-ion with classroom 
activities. Demonstrate to them how this can be done. Get them 
Involved in the selection of materials. Explain careful Jy and ^ , 
thoroughly the .purpose of the Center and how it can benefit them 
in the long runT - ^ 

\ * * ' ^ ' <^ ' 

0* Operation Hours - The Center should be open continuously from 
the beginning of the school day through after /school hours. 

E. Pub I J city - Articles in the school paper amd local newspaper 
are a must'. Presenting the purpose for thefCenter ^ and a. pitch 
for assistance to civic organizations woulcy be in order, a-lso. 

F. Activities - Th6 Center shoujd be used principally for: 

— r~ • • ^1 

1. ISissemlnating information to students individually and / 
iV small groups concerning educational and occupational/ 
pisfeement opportunities. i/' 

^ ^ / 

2. Individual and group counseling and guidan^P^n topics 
such as clarification of va I ues/ devel op i cig decision 
making skills, interpersonal skills, pre-emp I oycaent 
skills, consumer sk'ils, exploration of abilities and 
interests and career planning. This could be done 
counselor andpRaraprof ess iona I with selected groups 

apart frofD regular classroom ac /ities or as a coppej^tive 
effort with teachers. 

3. Teachers should be encouraged to utlli^'^ the '^ei. ^teri^als 
in their classes the Center itself fusing ac* jen 
curriculum with occupational and self awareness topi^si 

4. Visiting speakers cou I d meet th special interest 
in the Center. 

5. Students should be encouraged to browse, but 'not loiter, 
in the Center as they fee) the need to do so.^ 

' ^ - ^' 

G. Evaluation - Every school prog/^am should provide for some type of 

periodic, formative evaluation if it is to be an on-going program. 
Ta help determine the effect of the Center system which is not 
complex or elaborate should be devisad. This could be in the form 
of sign-in sheets, regrstration cards or student evaluation sheets. 
Information obtained can be used to make improvements where they 
are needed. 




Phys i ca I Arrangement 

A. A number of designs could be choson for space utilization, ^he two 
bel<iw are only suggested. 
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TERENCES, ^'Guidelines for Establishing a Career H nfprAfiat]on^ 
"National Career I nf ormat i on Center". 

The Guidance CNnlc (back issues), May/l974, March 1974, 
September 1973, October 1973, April lj/73r, January 1973, 
December 1972^, February 1972, OctoUerf 1 971 , Febrliary 1970, 
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SAMPLE LETTER 



J 



Dear, 



■T— 

Our school »s preparing a communitf resource file of 
rtames and addresses of individuals and companies 
willing^o provide learning experiences for our students 
in ihe community, or willing to come to Ihe classrtom to 
discgss* their vocational and avocalional sliWIs and 
, interests. Our objectfve^^are to: 

1. Provide teachers with information atx)ut 
learning resources available in the 
community ^ 

2. Provide students vVith ihe opportunity to f 
develop an appreciation of the skil^, 
responsibilities, arv^^alues of working 

.people*and the role of work in our ' j 

economic system and in the development oV 
the individual. « ) ' 

3. Bring school and com^nunity closer 
together, thus making our educationat 
program more relevant to tbo outside world 
and helping lo develop a better 
understanding of that progi'am w*1f^in the 
community. / ^ 

We would greatly apprcciaieVour occasional partici- 
pation in our'career developrnent program for yourvg 
people. The inlormation you submit in the enclosed 
queslionnaife will become part of our communlly 
resource fiio^Thank you for your cooperatior*. 

Sincerely yoMrs^ 



) 



SAIMPLE QUESTIONNAIRE 



ERIC 



Simple questionnaires tike this one could be enclosed with 
the fetter, along with a stamped, addressed •nVBlope. Res- 
ponses should be acknowiodged immed/aleJy. w»fh fftnfafivs 
times when the offered services might be called vporuMf^oi^ 
nothing is worse for school-community relations than an 
unused volunteer. 

(please fih out and return th»s questionnaire.) 

Name 

Address 

Title 

Phone 

Work role ). 

Name of Company / ^ 

Community service activities 

Hobbies, special interests . ^. . 

Would y6u be willing to: 

1 Come (o school to work with 

trni&l groups of micrmediate Yes \ No 

students on a proioci? 
V 2. Have one student accompany 

you on the job to see the kind_ Yes No 
of work you do? 
^ 3 Take a small group of 6-8* 

students on a tour of the Yes No 

place where you work? . . 

4 Spend time with nn itBi^ual 
O student who needs ^ds^tlve Yes , No 

adult contacts? 



ARRANGING VISITS TO INPIVIPUAL WORK SETTINGS 




WHY? \ 

to increaBe thegsense of independence 

to provide persoliiai coptact with adult models other than parents or teachers 
to discuss work values with adults » 
to experience work and responsibility in aji adult setting ^ ^ 

torelatepersonal characteristics to job requirement^^ * 
to ino^ae interpersonal ski^s 

ETOSTART • ' 

r^udents have identified areas of interest, check school resources first: ^ 

oouw(eldrs j s / 
hig^ school vocauonal teachers / 
&culty spouses and\fHends . / 

central ofSip workers 

ADDITIONAL RESOUIICES IN THE COMMUNITY 
employment offi^' 

chamber of commerce ✓ 
labor organizations 

civic groups ^ \ 

volui^eer agencies ' \ 

state or federal agencies ♦ 

local directory of business^ ^ 

PRE-VISIT^TION CONTACT , ^ 

A^all or letter explaiiwng: 
' purpose 

nature of visit (students want to work^if possible} 

time and^duration of visit ' ^ 

emergency phone number ^ ' 

how student wiJl b^^ brought to the site arid^icked up \ 

what kind of inforn^ation student is looking for 

TRANSPCfRTATION 

regular school fac>ltti?^ 

public transpxjB^^ation \ ' * - 

parents ( { ^ 

volunteer agei^ciea 

company delivery trucks' or other vehicles 

civicorganizations \ 
churches and other community groups S 

MAKING IT WORK 

# one student per work setting 

more than one student at s^e place iTthoy can be in different'departmentS or 

it out on different assignmonts 
reView observation fonns. instructions 

# have cassette recorders and instamatic c^mcx ncs ^ivailable for on-the-scene reporting 

# folloW'Uji or recommendation" form to employer regarding stutfent performance 
— - — _ ' • 

FOLLOW-UP IN THE CLASSROOM 

# group discussion 

# individual presentations with pictures. :,aif»p^es. etc ^ 

O letter of appreciation from student to en\pioyer aRer the visit describing new 
things learned from visix ^ . 

' ,!0 form, letter or cortifjcatc of appreciation ft*oru..i-cJ*<r^)l vi^ith principal's signature 
0 dujjblication of observed work activity in the cii^?^room 



v» ORKlNG IN GROUPS ' p 

WHY? 

vyOKKING IN GROUPS HELPS STUDENTS: ; 

• uftderstand and practice interpersonal skills and ^roup dynamics; 

• develop confidence in shoririg ideas.and feelings aino;>g friends; 

• leom lo appi^ate the contributions of others; and • 

• cooperate in^anning-and c&rrying out a joint cTfort. ' " ^ ' 
GROUP ORGANKATlbN * 

• Select meinbers randomly - 
Include five to eight members per group / 

• Schedule regular meeting times and places i 

• Spedfy pre-detennined length of time for group sessioinlL * 

• Strive for a stable group membership 

MAKING ITWORK ^ of 

\. Teacher explains purpose of group work. , 
2. Class discusses group experiences (clubs, sports, gan^;s). ^ 
-* 3, Teacher explains the task Yor. the groups. ' 
^ 4. Groups carry out tasks. . 
OiivTeacher should ehcburafee students to suggest their own nbrms. For example, 

talHing about what makes one uncomfortable among others leads to norms 

against ridicule and judgment, or admitting the fru.--|ration of being ignored 
^ encourages the groap to give eolch member a chdnce to be heard. 
6/ Teacher should allow at least fiVe minutes per session For.each group member - 

to summarize his own experience within the group: 
7. Groups should not be graded by teacher. Groups should assess their own 

performance according to whatever gc^als they ha vt* set lor themselves. 

STRUCTURING GROWS 



To get the students working together qiiickly, set up group activities formally at 
first Outline steps in the decision-making process, setting a time limit for each step. 
When time isjifiv-^roceed to the next st,ep. Have thirty seconds of silence before each 
stop is begun to give each member a chance to think of a response. This insures that 
iKxch member will contribute to the group. Suggested steps: 

L Each member states the probl»^m as he sees it. (Two and a half minutes) 
2. Each member offers a suggested solution with no response from others. 

(One minute per member) ] 
3- Group weighs options offered, projecting jcsulti; of each. (Ten minutes) j 
4, Group makes four choices and projects results. (Five minutes) 



5- Group ranks selected options. (Five minutes) 



r 



6. Group reports ranking to the class and explains choice. O^hree minutes) 

For more information on groups in the classroom, suggested g^roup activities and 
^^ames, norm ^and goal setting, see the Instructional Resource Package for bread A 
butterflies^ \ 
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V ' Appendix G 



* Resource Materials 

* 9 



<hl4 Is, a revision of the list of recommended materi'a Is whl-cli' you received 
^ -an ler from the GuidajjCe and Counseling Dnit. 

FEST AND IWENTORIES ; \ . - ■ " 

Career Maturity rnventory'^ CrTtes - (6-i2) - CTB/McGraw-Hl I I , Order Sefvfce 
Center, Manchester Rd. Manchester, MO 630TI.' 

Attitude .Test-^$5.00/{)kg. of 85 '.Competence Test— $16.25/ pl<q - of 35 
Complete Inventory — $20.00 - ' 

Georfl-t a Guidance Serv ices Inventory - Antenen, et al. - (7-12) - Guidance 
- . Counseling and Testi/ig Unit, Georg i at Department of €difcation. 156 Tr^nl 
. • •Ave/'S.V*., Atlanta, GA 30303. . . 

iFree on request « . ^ , , . • ' 

' Gordon Person"^ Profi le and Gordon Personal Inventory. - Gordon - (9-Adult3 

Harco,urt, Brace and Jovanovich, Inc., 1372 Peachtree St., N.E., Atlanta', 
GA 30309 . ' 

Prof r fe Booklet Edition— $6.50/- pkg. of 3^ • / : . " 

Personal Inventory Booklet £d ition— $6.5.0/pkg. of 35 

* • G 

Kuder. Form E. Cene ral Interest Survey , ^uder - (6-12) - SRA. 'Inc" 25 
Erie St., Chicago, IL 6.0611. ■ , '/ ' '''^) 

^$.85 per student if m'a,chine scored 
., ' . . k 

Minnesota C6unsel!nq Inve^fony - Berd i e ^(.9-1 2) - Psychological Corp. 304 

East 45th St., New York, NY 10017, . 

Package of 25 book I ets--$4 . 25 • " . > ." '■ - 

10 or morp pkgs.. — $3.'85 . 



V 



Mooaey Problem Check Lists - MooDey - (-i r) - Psychological Corp.. 304 East 

, 45t.h •St.,.,New York," N>< 100-17.' > \ . - .,S 

. ' f^ackag^^of 25— $2.50 ' ' ■ ' • 

• - PackQg'^.^oi 100--$8.80 ^ ' ■ 



Ohio Vocationai Interest Survey, - D'Cgsio (8-12) - Harcourt, Brace a id' ' 
• Jovahpv.ieh, Inc., 1372 PeaQhtree .5 r , , Atlanta, GA ■ 30309, " 

Re-usable Booklet Ecj i f ioii--.E IQ, ^>0/r)'^ i, of 35 
MRC Answftr Sheets— $4 -OO/pka, o» V^' ' . ■ - 
■ ^NCS Answer Fo I der^-$!3.25/pkq^ M^-': ^ - 
Manua'l for; I nter^rexi ng--S2|.,e3 . ^ > 

■Directions for A^ i n i st-r i ;;q— , ^ - - 
■ ^ Specimen .Set--5l-K95 each ' ^ 
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Test AND INVENTORIES: (CONT. ) - ' - / 



Sphol interest Inventory ^ Cottle - (7-12) - Houghton-MI f f I I n Co., 666 Mfartlf^ 

Circle, N.E., Atranta, GA •3a324. , . ■ ' 

$.39 per student ■ " . ■ • . * 

: $19.50 per shipment _ , . , > 

'St dV of Values '- (10-12, Adu I f). ^ Houghton-MI ffMn, Co., 666 Miami Circle, N.E., 

Af lanta, GA . 30324. . 
• ■ ■ $.48 per student . . ' * " 

$24. (jo "per shipment ' 

S udy Skills CounseMng Evaluation - Demos-- high school - Western Psychologica i 
Services, Order Dept., 1203.1 Wi I shire Blvd, , Los Angeles^ CA 90025." 

Krt— $7.00 . ' : 

Form~$$.50/pkg of 25 ' . * ■ 

Manualr-$1 .50 ^ ' / . * 

renTTBSsee Self Concept Scale - Fitts'"- (7-Adult) - Counselor- Recordings and Test^ 
Box 6184, Acklen Sta., Nashville, Tfi 3721 . . 
Regu lar Form ■ . ' * ; 
Test Booklets $.31 .eac!^h/pkg. of 1-99 copies ' ^ 
y.29 each/pkQ." of ICQ or more copies ^ ' . 

. ^ Cpmbination Pack (answer sheets, score sheets & profile sheet 'J • ^ ; 

( - $.20 each/pkg. '1^99 copies / ' ^ ' ' . \ , 

$. 18 "each/pkg . 100 dr more copies . ' 



FI.MLSTRIPS. KITS, ETC ;: ' ' . ' ^ ^ ' 

: 5 . 

Career Educati on P'rocirdrp - 'Jdnsrs - (Ed.) - V^.l^me \ - ' {V-t) - Vc-l u!.^3 i*l - (7-9), 
Volume I I I - - Houghto"'i-Mi f f ! i n Co., 666'Mi.ami Circle, N-.E., 

Atlanta, GA 'b\)'b7A . ' - * - ^ ^ . . " . ^ 

. 'Volume^ I— 'S18'.Q0 ' ' ' ' * , 

Volume I I --$18.00 ^ , " ; /' 

Volume V\ I --$18.00 ..^ ' ^ ' . 

Career Insights and. 3e} f Awarene ss Gr iines - (^-8J - ^^oughton-Mj f • -ir* Co. , 666 
■ • Miami C-ii-cle, N\E.', Atldnt^; ' ^0.:7;--^. 

$36;oa ^ ' 



:i . " ' V 
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Consu[nert^p es - '! 2 audio c^:r:.3c'l"t::0 - 17^ - ^^'acMillan 

$109.90 - ' ' ^ , . 

Coping V/ith S eries - Wre- n - f.^-l/i - ■ r " n^ Gu i dance Serv ices, . Ijr:./, Pub-.isfier 

-Bl.dg,, Clrc'e P i r w-N' >^0'-'. ^' .> " / . '■ 

Cornp j ete Re^eren':-e '^^ "^- -S .) • , 

Manual —S2.'^0 . ^ ■* ^ ' ' ' ' ' 

Counselor's oCurcebooK for Coii'-rj ■ ■^re - (li-l?) - 1 iou-r "ton-M i f r ' i f: 



Co^, 666 Micim.i CJr::!e. ■ u , .;' '51:-. 

$18.00 , 



PliilSTrttPS. KITS. ETC .; (COfcJT.) , 



^j^id^ - Col lege Entrance Exami-natlon Board, 888 Seventh Ave. , New York, 

- %/ rooi9. . 
• Student Guide— $2.50 • • 

■ , Le&der«s Guide— $2.00 ' ' . • . 

: (3ec. 1 s Iqps and Outcomes - r ( TO- 1 2 ) - College Entrance Examination Board, 888^ Seventh 
Ave., New Yo^k, NY" 10019. * . ' ' ^ 

\: Student Booklet--$2. 50 . 

Leader's GuI'de— $3.00 ' - . ' . 

Developl-ng Underltandlnq of Self and Others - Ol^nkmeyer ^ DUSO Kit D-1 - (K--!), 

DUSO Kit D-2 - (2-4) - American Guidance Se^rvFoe; Inc., PubLi sher^ BNg. , 
Circle Pines, IN >50-14. ' 

Complete Kit (17 records)— $104. OQ ' • . 

El/e Gate - .Has 'a number of fllmstrips on all subjects*- Eye Gate House-, 145-01 
Arc^r Ave,, 'Jamaica, NY 1 1435. 

Send for -a Catalog' V" ^ 

V ' / ■ • . > , ' * 

Fami ly P»;Qblems ; (Singer *Ed. Div., SVE, 1345 plfversey Pwy, Chicago, 11 606J^'. 
^ Of Young Teens, 4 f llmstrip/cassette - (7-9) ' • 
, Set of 4/$42.30 ^ 
, ^ • . Of Older Teens, 4. f I Imstrlps/cassette - (10-12) 

. Set of 4/$42,30 ^ . \ ' 



Guidance Assoc lathes - (See the attached list) Gui'dance -Associates., 41^ 'vosr. » not'in 
Ave.,, Pleasantvi lie, NY 10570. ' : ^\ 

Gufd^erto Career Exploration - (high schocJI) - Harcourt, Brace and JovrarK.v i ch, 'i^r., 
1372 Peachtree^St., N.E., Atlanta, GA 30309. . ^ . - 

$5.25 each ^ ' , -4. ' . ^ V 

How 7o Study --^ Staton - ( h i gh- schoo I ) - American Guld/anc9 Services;, In^., 
Publfshers BIdg.,' Circle Pines, MN 55014.' ; ' " . 

' Instructor's Gu i de, ;p05t pa i d — $1,00 . " ^ 

Special .Quantity Prices ^ 
$.80 per copy/2~29 c6pies ' ' , ^ . 
'$.70 per copy/30-99 copies 
' $.65 per copy/ 100 or more, copies. 

Planned Group Guidance ^ " ^ ^ s * 

$2.65 per copy/ 1-9 copies 

$2.40 per CQpy/lQ-49 copies ^ j . ' 

$2.20 per qoDy/30 dr more copies 

• ' " '. > 'M. . " ' . 

Jot/ Experience Kits - Krumbolti^ - (8-12) - SRA, Inc., 259 East Erie St., 
Chicago, I L 6061 1-. * \ , " , ■ , 

$140.00 . , X • ' 
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FILMSTRIPS, KITS. ETC .; (CONT.j 



Keys; 'Career Exploration Program - (e-Adult) - SRA, Inc., 259 East Erie St., 
Chicago, IL 60611. _ • . . • 

; $106.00 

, ■ • • • ■ • . ' , . ■ ' " 

LIfai Career Game - Boocock - n-Vl) - Bobbs Merrill Co., 4300 West 62nd St., ■ • 
Indianapolis, IN 46266. - . 

$35.00 • . ' . . f- . . , 

■ ^ ■ • ' ^ ■ ■ 

Love -and the'Pacts of Life: (Singer^Ed. Div., SVE, 1^45 01 ver'sey Pwy. Chicago, IL 60' 
Learning about Love and Sex, f I Imstr ip/cassette "'^^ 

Growing Up^ From Childhood to Maturity, nimstrlp/cassette 
Having a Baby, f i Imstr i p/cassette ' ^ . ■ " 
Understaading Your Love FeeMngs, f MmstVfip^iQSfs^te 
. ' Whcr Am I? The Search for Self, f I Imstripfpas^tte / ' 

AM 5 Sets/$77.50 ^ .' 

""^^"^^eoer^' ^^P'^^^"^^Q^' -^il - '^"^2) - Sm, inc., 259 East Erie St., Chicago, I! ■ 

The Se\f D\ rected_^Sgarcji - Holland - (9-Adult)-^ Consulting Psychqioq I sfc. Press 
^ 577 College Ave,, Palo Alto, CA 9^'30S, ' '"^ / 

Specimen Set — $2^.00 _ / . 

> Professional Manual~$3,00 ^ '\ 

^ Sets of Assess'^etit Booklets & Occupationai Ftnders- 
$18.00/pkg. of 2^ sots • ' « ^ 

$70.00/pkg. of. sets . ■ " ■ ■ 

The World of Work Kit - Andersbn - (7-<12) - Wobste/ Dfvrston, McC-ov- 



Complete^ Kit with 50 stories — $99.00 



^j^^ ^'oor, 1221 Avenue of the America.'iy,^'Ne</ ,'orr*f-NV \Oiy?S 



The Young Consumer - 6 color anc^i^sound filrrstr'ps - (4-8) - Ma: r^* 1 
' $108.00 ' ' - . 

Why Wmt Till Marriage: (Singer Ed Div., :SVE, t:>45 Diversey Pwv^. Chi -jco 
Man is l^ore Than an Animal, f i I ms 1 r j p/c:a3f:9tte - (10t:2) ' ~ " 
A More Than Private Affair, f i Imstrip/c^jssette - (10-12) 



A Style a; I Vour Own, f i I mstr i p/casset-f^ 
• AM 3 Sets/$47.50 



uo-r2 



Widening Occupational Roles K it ^ ^^^^'.)) - SRA, inc., 259 East Erie St., Chicaco, 
$180.00 <i 
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PROFESS ONmL resource BQ0KS ;» . <CO^iT. ) ' y 

Group Counsel ln<3: A t:%veP6pmentai Approach Gaaida - Al lyn and Bacon, Inc. 

- , 470 At t ant J c Avrf./ Boston, MA 02210. t 

: V Jit. 95 , * l^'. . t 



Gn^up Counsel Ing; Jtheory and Practice - DI nkmeyer and Muro - F.E. Peacock 
rPublls 
$8.00 



^Publishers, ln<:., Itasca, IL 60143, 



"Guide for Registration and Scheduling on the Four Quarter System" -Guidance, 
• Coun.^ellng and TeSfTn^ Unit, Borgia Dept. of Education, 156 TrI nl+y Ave;, 
Room 302 Annex, Atlanta, GA 30303.' $ ' 

• Free on request ^ 

Handbook for Counselors In Georgia Schools - Gu Mance,- Counse 1 1 ng and TestJ na 
Unit, Georgia Dept.- of Education, 156 Trinity Ave., S.W., Room 302 Arnex, 
Atlanta, GA 30303. . 
Free on r^equest 

Human Relations Develppment; A Manual For £ducat6rs - Gaz»Ja - Allyn and Bacon., 
Inc., 470 Atlantic Ave., Boston, MA 02210. • 
$10.95 

• • • S 

LoveJoySi. School Guide Private Scho6 1 s**-: S iman and Schuster, Ffockeftfl ler Center 
• 630 5th Ave., New Yorkp NY 100^0. • • 
Send* for copy from school 

McKalght World of Work Program - (7-12) - Text, workbook, guide -^cKnlght & 

• ^^McKnlght Publishing Co,, Bloom ingion^ 61701. 

With (*)tion Picture film— $36K00 \ ^ 
Without ftotlon Picture fiitri — $;5\00 . ' 



Q cc upat tonal Outlook Handbook - Superintendent 
^^"^^^^^^^^ Office, Washington, p.C. 20402. 

. **-^^-Ser> i ce - i nd i catcd/ . ' 



of DocumentSp U^S,. Government 

hington, p.C. 20402. 

Pl^Wied Group Guidance - Wrenn - American Guidance Serv icesA I no/, 'Publisners 
BIdg,, Circle Pines, MN f^5,014. ' ^ 

$2. 65/1 --9 copies, per copy . ' , ' ^ 

Positive Classroom Performance - Callayhqr ~ Love Publishing Co., Denver, 00^ 

80222. \ ^ - \ . . • ' . 

$2.00 ' ' ■ \ " ' 

77 ^ ^ I • ^ ■ 

Scales For the Measureme nt Vf Atti-tudes ~ Shaw Wright McGraw-Hi i I , OrdQr 

Servicer Center, Manchester Rd., iVanchester, tMvO 63011. * 

$2T.0O 

School Readiness - llg and Ames ^ har^r^r Row- • - 
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-'PR OFESSIONAL RESOURCE BOQKS >» 

Education, TlTie I CoorcHr>ator, .Capital .Complex,, Charleston, WV 25305 

A Handbook 6f> Personal Gr owth Actlvltleg for Classroo m Use - Haw lev - Fdur^«+. 
Kesearch^ Associ ates, Box . 767, Amherst, MA 0100? Hawley - Educatu 



$6.50 . - . * . ' / , " 

'l areer Educat Ion Resource Gu i de - General L^aj^ing Press, General Learning 
Corp., 250 James St., Morristown, NJ" l^feo. (1972) «>fnmg 
g^nd off to company for this guide.- ' 

— format ion 'and (Develonm^nt - The" Guidance Monograph Series Set iV - 
- ^ru^^'^ - HouShton-M,f.f,in Co.., lee^Miamf 'ci^ct:! N.^E., . 



Stuaer.t Workbook — $,."0 - . . ■ . . '.- 

Teacir-r's Manua I --$ 1 . 5t . ' , " ' . 

. -d.reer^Fxploration and- Planning-- $5.25 " , ' '' 

PIgnninq -Units ;- Guidance, Counseling and TeslMng Uni'-t. Georqia IDeot 
• or^ei'est:^ -^--^ «tlan?a, Ga' 3^1/' ' . 

•^ ^''r 0723^''"'' -Krumboltz 'l Prentice-Hall, ,ac.:, Enftfe^d Cliffs. V 

S8, 35 

...i^rilYija Val"e;s: /^^H^ndbook of Practical Strateaie.^ HowJ- and ' 

K,r:;;honbaurp - (7-J2) - Hart Publishing Co. -^J^c^n, Howe and . 

( ' , • ' . 

'S22i2nil A Guide to Co li oges, Vocatlona 1 -Techn ica I and ni p mfn^-^.^k.^ . . 

F.'e^ on requesi 

7;^op P'-^^-^^^^- - Research Press Co.^. 261^ North Mattis Ave., Chamoaign, :- 
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HKOFESSiONAL RESOURCE BOOKS ;» (CONT.) - . w • ^ ' 

• Staff Devailoomftnt Program. for Promoting More' Ef tecri ve Use of Congnunft'^ Rc/iwurces 
In Car««r Education - Center for Vocational. Education; Oh'lo State Untv., 
1960 Kenny Rd., Columbus. OH- 43210. 

Student Driiq Abuser - Hoz I nskv - Love Publ Ishlng Co. * 

^ / • ; ' - ^ . 

The Art of Problem-Solving and'The Art of Helping - Carkhuff - Human Deveiopmenr 
Press, Box 222, Amherst, MA 01002. 
$.95 each 

• . ^ ✓ 

The Col lege Handbook - College Entrance Examination Board, 475 Rlverdal-e Or.,- 
Nejw York, NY 10027. ^ . 

2 Volumes/ $12.50 • • 

The First Five Years of Life - Gesell - Tl>e Psychoil og I ca I Corp. 
$7.25 ' •• . i 

Vocational Psychology - CrKtes - McGraw-Hi I'l > Order Service Center,' Manche^^+pr* 
Manchester, MO 63011. ' \ ^ ^ 

\$15.00 '* « 

*' . r ■ 



*^Du are encourages to present this Ms"" "-o /our scnoo ; ro'^ariai^ -or Inciusion 
her' order, list for the '.c^ool library ' ^ J ' 
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Resource Mafllerlals 
Addenda Sheet 



.with spirit maateM. $18.50. (BoS) A^gus^- available as kit 

reaponslble decision ifengf ii'^SZ"? >J P'^^ical 'approach to" 

u^King. Argus Communications » $1.95. (BOOK) 

FuzalttB. Lessor - (jr /Sr H<»i. aj i^v ° 

cassette, career education IndS handhLu^H"^^"^ transparencies, 
books. All deal with concept sSu ^e^^?!" 3 professional 

students. Charles E. Merrill PuM?nK7 ^^^elopn^nt for career planning In 
Columbus Ohio 43216; 95 SJJ) CreekTlvt. 

Vaiues Approach to r..^^^^ F-]iinriiiii - (7^17^ n . 

student and teacher booklets duplicatlif ;.„^°"^^'* °^ fUmstrlps. 
totally or m part. Total price^$l loo ^ S""!' ^T^^' be purchased 

Box 7k0. Waco. Texas, 7671?. aiJ) °* E«»"<^«tlonal Achievement Corporation. 
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Guidance, Counseling and Testing ^ 
Fllmstrlpa 

• V , ■ ■ , . ; ■ '.^ • .... . ■ ■ 

Listed below are the titles and publishers of f llastrlps whtcb may be 
requested from the Guidance, Counseling and ^Tes ting Unit of the State Depart 
ment of Education. Please re<tueat the fllmsirips by title and publisher. 



CUIt>ANCE ASSOCIATES 



The following films trips have accoiqE>anylng record albunis. 



< 



/ 



Adolesctot Exoisrlences ' * 

Brothers, Sisters, Feelings & You 
Coping with Coiq)etition 
Coping with Jealousy 
Dealing with Anger " 
Death and Dying: Closing the Circle 
Developing Values 
Dropping Out: Road to «!)owhere 
Everything But . . . • 
Exploring Your Feelings 
HOW Can You Work Things Out?. (Elementary) 
How Do You Know What Others Will Do? (Elementary) 
How Do You Know What*8 Fair? (Elementary) 
How To Succeed in High School by Trying ^ ■ " . 
How^Itould You. Feel?- (Elementary) 
Hung Up On Homewqrk? \, . t 

>ImpYoving Your Sjtudy Skills . 
'interpersonal Relatlonshlpd ^ ^ ^ * 

Let^s Learn To ^tudy ' 
Iii$ten->^There "Are Spuhds Around You (Elementary) - 
mt •Yoi^' (Elementary) 
af;Ito9t of Your Talents 
Measuring /i^iSL^ 'W^y 
JPlaces to Gb , 
Seeking Independence ?y / 
Shaping Identity \^ j ^ v 
So You Want to.Use 'Crrfdit ' 
Speaking ^of , Grammar ^ 

Its? PI in Education T< day 
Lassrobm Revolution " ^ 
Duned Out Generation \ 
You? ^ - 

Help You? y 
^Youi First Year in High Sch6o^ 
Your Personality: The You Others Knov; 
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Read-Alontt'^erley 

* 

A BoQM.ftti of Ocean 
. Ify^ BiDOther Is A Pun^kln 

The Cat Who Never Enjoyed Hlii^lbelf 
^ The kltolng Whistle 

Career Awareness Fleldstrli/ Series 

dtt Vm Go to the Auto Proving Gtound 
Otf We Go to the Aquarium J 
Off We Go to the Bike Factory 
Off We Go to a Hou9e Built In a Hurry 
OffrWe Goe the ^an^e Grove 
^Off We Go to the Poster Printer 
Making the Most of j Your Field Trip 

I^Career Developnen^ Films. 

Career Choice: A Lifelong Process 

Career Direction:! High School as a Tryout 

Career Values: What Really patters tq^^^You 

Careers and Llf egtyi^es . 

The People Profecislbn: tareerp in Home; Economics 

Wom<6n at, Work: Choice and Challenge ^ — ^ 



Career Discoveries ^j^ries 



People We Know 1 
People Who Create Art / 
People Who Help Others 
People Who Influence Others 
People Who Ilake Things 
Pe^ople \7ho Organize Facts 
People Who Work in Science 



Social Studies/Culdance 

.The Alienated Generation 
The E3q>lolted Generation' 
What are Parents for Anyway? 
VTho Do You Think You Are? . 
You and the Law 




An p^TVlcif of TechnlqaV Education / / 

Ghodiiiis a College ' ^ * 

e0U^:, Ity Op to You 

tiM^jll^i^ for Business - Babson 

Getfei^ Itt College If Tou^re an Average Student 

I ifilsh I*d Know T^t Before I Went to College 

If You* re Not Going to College ■ 

SelectlnjS Your Second Choice College 

SlM9Ql^ i^ Go to College? 

The u>llege Dropout tslx out of evety ten) 

The Collegiate Nursing Program 

The Cooperative Way to a College Education 

The Liberal Arts College 

The Second Time ArouQd~Who Should Transfer, When and Wfiy 

The Urban University ^ . 

West Point . ^ / A, ' 

What To. Expect at College ' 

iftien You Vis ts^ a College V 

Which College for You ^ ^ 

Who Should Go to a Community College 

Ifiou and Your College Entrance Examinations (Bfevlised) 

You* re More than a Score - The American College Testing Program 



Drug Information 

LSD^ The Acid World ^ ; / 

Marijuana: What Can Yqu Believe? ' ^ 

Narcotics ^ 
Psychedellcs 

Sedatives « ^ ' 

Stltailants - \ 

The Drug Threat: Your Community's Response ^ 
The^Etf active Teacher: Drug Education ^ 
Tobacra and Alcohol: The $50,000 Uablt 



Sex Education 
Love and llarrlage 

llasculfLnlty and Femininity ^ 
Sex: A Moral Dilemma for Teenagers 
Sex Education U.S.A. 
Sexuid Values in Society 

The Effective Teacher: Family Life arid Sex Education 
Venereal Disease ; A Present Danger 
You/!fe(We: Making a llarrlage VJork 

»■ 

\ 




Job AttitiideB 

iTjtob tluit Goes SoMplacc^^ / 
A New VttittMmi CwmvB la School and Food Service \ 

Itai# Loqk at Hoqs Economics Careers 
A ^tratiiigy for Tbadiing Social Iteas^ _ 
An Education in Engineering and Applied Science. 
Babyslttl^ Part* 1: The Job Part 12,: The Klds^ 
Rnglnaering Technology 

Gattljag Slid Keeping Tour I^^ — 
Jobs for High School Students 
Liking Tour Job and Tour Life 

Nursing \ ' ^ \ 

Preparing for the W6rl4 of Work , ^ 

The Paycheck 9uzzle S V 

The Bole of the Counselor in the Secondary School 

What Tou Should Knov Before Tou Go to lprk< 

Wliere Career Opportunities Are Bright 

Toil and Tour Job Interviev 

Tour First Week on the Job ^. 

Tour Future in Elenentar^ School Teaching ^ ^ 
Tour Future in Nursing 
Tour. Job Interview ^ 



Values f>i^ 

Better Choice , Better Chance: Selecting a Hl^ School Program 

Hi^ ^School" Course Selection and Tour Career 

I Never Looked at It tha^ Way Before 

Setting Goals . ^ ^ 

Soinebody's Cheating \ t ^ 

■ ■ • ■ » c\ ■ , , 

EfE GATE FIUiSTRIPS (Elennntary) ' ^ 
(f llnstrlp 4^nly) A / 

■ •' ^ ■ . . J 



All af Us ii'oisether 
Andy Walks rne Dog' 
Billy the Bully ^ 
Different Hay Be Nice 
Freddy Forgot 
Greddy Gtace 
Penny and liary 
Sarah Is^^y 
The Red and Blue Top 



&7 




(with records) 



Alt JsmpcA9ifM!^t 

While Btse Da fathers Do? 

Jiiit What Do Ifothsrs Do? 
^'^Itt^s In Tour Hands 



datierait 

Tha Worker Watcher^ 
/The Newspaper Boy 
!Aie Junior Honaaaker 



^oaa Servicara: 
Hall Delivery > 
Dairy Broduct Delivery 

The Utility Workers: 
Gas and Ofl Set^eers 
Electrical Servicers 
Telephone Servicers 
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Exploring Careers' Teacher Manual 

Serious Games " ^ 

Time As A Relevant Vaniabl^ When Personality 
Scores Are Used to -Predict 

Your Perfect Right ' ^ 

How To Develop Achievement Motivation: A Course 
Manual for Teachers (ERIC) ^ 

Assessment Of Career Development - Supplement i 

Puhlication Manual 

Case Studies In Practical Cpir.eep.JSuidance (ERIC) 
Curriculum , Model for Facilitating C^re^^Derel^rj^j 

Career Education: New Approaches to Human Dev< 

nient " • . '* 

Map,ic Circle; 

The Barcl^pr Classroom • Climate Inventory^(SET ) 

The Barclay Early Childhood Skills Assessment- 
Guide (Manual & Assessment Guide) (SET) 

Tl^e^^arclay Learning Needs Inventory 

College Information L Guidance 

What Do Students Really Want? (Fastback) 

Career Survival^^k^lls Kit 

Personalized ^:ducation Using Group Methods 

A h^csource Guide For Career Development In The 
w'anior High School ^ 

You Can Decide (Module) 

Methods In Human Development & Developmental Profil 
Theory Manual For Institutionalized Teenagers ^ 
Collep.e Graduates And Their Employers 
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7 ne-Hard-Vo-Place Majority (MonogranitK^ ■ ' ' • 
Performance Contracting: Who Profits Most? (Fastbc]< 
What Color Is Your Parachute? . 
Whiere Do I Go From Here With My Life? ' 
. Talking: .^istening: Communicajring 
Career Guidance for a Hew Age 

Guidelines for Staff Usvelopment and Title III ESpA 

Valuing In the Family; A Horkfehop Guic^. for/Parents 

^ Attitudes^ Toward Career Education 

^ Students Vocational Choices: A R^^ew 6 Critique 

Human Teaching for Human Learning: An Introducti-on 
to Confluent Education 

^' " • . . • 

The Art of Empathy - ^ _A » 

Orientation To Career Education - muiri^ivi^ua'ii\2ed 
Approach * . \/ 

Orientation To Carc^er Education (Facilitator's / 

Instructional Plan) ' ^ . !\ 

Module A: Community Resource^nd Career Education 
Module B: Use of Local Community Resource 
Module C: Usin[^ Resource Person? 
' Module D: ^ Using Field Trips 

t 

Module E: Experiencing the Work -Setting 

Module' F: . Using Cpmrnunity - School ^Advisory- 
Compiittees ■ \^ 

Module G: Involving Community Organizations 

Orientation To Career Education: Module I 

Orientc^^on To Career Education: Module 

Orientation To Career Education: ^Module III 

Jr'ientation To^. Career Education; Module IV 

Orientation To Career Education: Module V ♦ 
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Orientation To Career Education: Module VI 
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C.C.E.M,. •^ Inservice 

Carkhuff, Robert R. 

'Carkhuff,, Robert R. 

\ 

Carroll; Davie:^; RichuMn 
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^ Ciaglia, .Messn-^i^ Gres^so, Et Al 

Clark, Dean 
Cohen, MalcoiIm\s. 
Collins, Myrtl^ & Colli , \Dv/ane 



Colwell, L.C.; Taylor, L.;5.; 
, Simpson, B.K. 

Combs; Stewart; Frantz 

Comptroller General of 
Cook,' Daniel V/. 



If You Don't Know Where Youlre GoingWou^^ll 
P«)bably Erjd^Jp^Somewhere Else ' 

Sti-on^fVocational Interest Blank ^tManual sllring 
Packet, Interest Inventoi^y) XSET). 



Dev^llopinig Local Care.er Information Systems for 
Middle and Secondary Schools V ' 

Career Guidance: A Handbook of Methods'" . • 

' . ^ . \ 

aB^Art of Helpii^^^ . . 

^^^^7 ^^^^ ^ ■ 

Module !h:,^ Application Activity 



The Art of Problem Solving A 
How To Help Yourself. j . • 

V/ord Frequency Book M 

[lelpl These Kids Are I^iving Me Crazy 

■ ■ s 

Career Education - What It Is And Why We Need It 

/ 

Innovations in the Use of Career Information 

f '■ 

The Essentials of -Factor Analysis 

■A ■ - ^ ■ 

As Ot^'ers See Us 

i • 

. Case Study; IGE Implen^^ntation John Ridgeway 

VjP^blic School . ; ' . 

--^rGe^ Exploration Package In Plumbing 

f 

Report Dilemrna 71-24-70-02-1 Vol. 1 and 2 
- Survival Kit For The Teachers Cand Parents) 
Me And You Inventory 



Curriculum Guide For Career Exploration Program 
in Middle/Junior High Schools of Georgia - 

WoitlQ l^conoT. ICS" 

What Is The Role of Federal Assistance For 
Vocational Education ♦ 

Vicarious Behavior IndV^^ion: A Modeling.^ Strategy 
For Rehabilitation Change 
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Coronet LejBrning Programs 

Crispin, Dave 

Crystal, J. 6 Bollcs, R. 

Danish, jpt even J,; Hauer, 'All^n L. 

Danish, Steven J.; Hauer, Allen L." 

Darvis, Rene V. S Lofquist Lloyd H. 
Dickerson; Stewart; Franz 
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Downing, Lester N. 
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The Dushkin " Publishing Co. 
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Education Achievement Cor-p. 

Education Achievement Cory.:). 

Education Achievement Corp. 

Education Achievement Cori). 



Choosing Your Career 



Education Achievement Corp . 

Education Ac;i i evcincn' C^ry^. 

Education Achievem.ent Corp. 

Education Achievement f'or^p. 
Educational 'Desip,n^ Inc. 
Educational Projection.''; Cor 
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Where Do I .Go From Here With My Life?' 

Helping Skills: A Ba^ic Training Program 
(Leader's Manual) H * • 

Helping Ski\ls : A Bas it Training Program ' ' / 
(Trainee's Workbook) \ * .v.- 

The Minnesota^ Occupatiorial Classification System 

Curriculum. Guide For A Career Exploration Program 
In Middle/Junior Highs of Georgia * 

Group Proceduris: ^rposes, Processes, and Outcomer 

Practicum Manual for Counseling & Psychotherapy 

Parent Awareness (Kit) 

tounseling Theories & T^hniques ' 

Children: The Challenge 

Re^adings In Education 75/76. ; 

Counseling Techniques That Work " 

The Valuing Approach To Career Education 
Set 1 (Guide) ' ' | 

The Valuing .Approach To Career Education 
Set 1 (Tests) 

The VaLuinf^ Approach To Career Education 



JThe VaLuinf^ Ap 
(Set m Test 
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The Valuing Approach To Career Education 
(Set II & Test) 

Trie Valuing ^proach To Career , Education 
(Set II (^ide) 

The Valuing Appvh^ach To Career Education . 
Set II (Tests) \ 

The Valuing Approach To Career Education 
"(Set III L Test) 

The Valuing, Approach To - Career^ Education (Cards) 
Exploring Careers ~ Spirit Masters 
The First Day On The ^Qh 



Flynn, Elizabeth L LaFaso, John 
Flynn, Eli25«[betfl i LaFaso, John 
'"^ijjgn,! ^ LaFasd, John 
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Glassberg, S. <S Salmon, C. 
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Gordor^ Thomas Dr. 
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Group ^Discussion As Learning 



Process (Guidebook) * 

.• ■^ . '^^ 

Group Disj^ussion As Learning Process 

Group Discussion As Learning Process (Source book) 

Four Minilritij^s and the PHD • . . 

Development of 'Assesynent Measures for Use With 
Youth Work Training Program Enrollees 

T. A.'" For .Kids 

T.A. For Tots and Other Prinzes 

The Art of Developing A Career (Helper's Guide) 
(Student Guide) 

Who, The Story Of How Who Finds His First Job* 

V/ho, The Story Of How Who Develops His Career^ 

'• 

Career Education Strategies ^ > 




Gardner Analysis oij Personality Survey (GAP Survey) 



All the Livelonf^ Ui 
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of Routine Work 
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Deciding: A Leader's Guide 
Decisions and Outcomes (Leader's Guide) ^ 
Decisions and Outcomes, (Student Book) 
Synthetic Confrontation Therapy (ERIC Reporj)' 
You Have Touched Me... I Have Grown 
T^e Id^tity Society - Copy 2 
Schools Without pvildren 
Career Education: Perspective S Promise 
Facts About Sex For Today's Youth 
The Sexual Adolescent 
F.F.T. 

Teachers i Learners 
Junior High Career Guidance (ERIC) 
Will The Real Teacher Please Stand Up? 
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Heslin, Richard & Pfeiff^, W.J. 
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Career Edvcation Methods and' Processes 
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Planning Ahead After 40 

Professional Mafiual for Self -Study Projects ' '■' ^ 

' Clarifying Values Through Su^^ct Matter . * 

Handbook of Personal Growth Activities For ..Vi. ' ' 
Classroom Use ' ' 

Work in America 

Career Development Concept - An Understanding, 
Plan, and Work Packet for Educators K~12 

Case Studies In Practical Career Guidance //8 

Practical Career Guidance Counseling & Placement^ 

For The^Non College Bound Student 

s . ■ ■ * 

Decision-Making and Vocational Development 

Curriculum For Deliberate Psychological Education 
in Work at Emmons Home For Aged '.-vV 

Instrumentation in Human Relations Training 

• ■ I 

Simulation Games For The Classroom (Fastback) 
Making Vocational Choices: A Theory of Careers 
The Occupation Find-r (TEST) 

LORS Experiential Technique for Program and ■ - 
Staff Development 

Me And Jobs 

Exercises In Personal And Career Development . 

Transactional Analysis Social and Communication 

Training ■ 

Career Information in Counseling and Teaching 

Awareness: Insight Into People (Kit) 

Trie People Book (Transactional Analysis for Studentr 

Reaching; Out: Interpersonal Effectiveness G 
Self -Actualization 

7 4^^^^^'^icating With Children: A Curriculum Guide ' 
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Jones, G.B. Otl^rs 

Jones, Joanna J. & Jones, John E. 
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, Kenneke , Larry J. 
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Kirschenbaujn ; Simon an 
Kl^in; Kramer-, Et Al 
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Krebs, Alfred^^^^^^ 
Law, Bill y 
Law, Gordo^ F. 



Lee, Miriam 
Lefrancois, Guy R. 
Levitan; Sar, L Johnston, W 
Limbacher, Walter J. 
Limbacher, Walter J. 
Limbacher, Walter J. 
Limbacher, Walter J. 
Limbacher, Waiter J. 
Limbacher, Waiter J. 
Lippitt, Pegf^y 
Lisack 
. Lyon, Harold C. 



[development 8 Evaluation of a Comprehensive 
Career Gu|Ld^nce System (ERIC) 

Dialog (1-12) 

Change For Children 

Education and Rental Health 

Decisions and Values 

Without Guilt and Jus,tice 

Career Development Activities 

Planning & Organizing Career Ctirrlcula 

Wad-Ja-Get 
Search For Meaning i 
jSay It With Puppets (Kit) 
The Individual And His Education 
Decide for Yourself 
Contemporary/^ Concepts In Vocational Education 
Jobs In Your Future 
Psychology for Teaching 



Work Is Her^ To Stay, Alas 
Becoming Myself (Student^s Edition) 



Becoming Myself (Teacher's Edition S Spirit Masters) 

Her I (Student's Edition) 
I 

Here I Am (Teacher's Edition I Spirit Masters)' J 
I'm Not Alone (Student's Edition) 

Tm Not Alon'e (Teacher ^s Editio^ L Spirit Masters) 
Students Teach 6tudents (Phi Delta Kappa Fastback) 
EiT.ployment Opportunity Projections 
It's Me And I'm Here 
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McClure, %rry * 
Maddox, Beverly A. 
'.Mager, R.F. 
Mager R.F. 
Mager, R.F.^ 
Mager, R.F. & Pipe, Peter 
Mager, R.F. 

Mager, R.F. ^6 Beach, K.M. Jr. 
Magnus\n, Carolvn 
Magnuson , Carolvn 
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Martin, Ann M. \ ■ 
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McCall, John R. ^ 

McKnight Pub. _^ ^ 

^McKnight ^^ub; 

Mc^h^.ht Pub. 
, McKnight Pub. 
^McKnight Pub. 

McKnight Pub. 

McPhail, Peter 
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Menuey, JoarT 0^;le, Gcr^ 
Menuey, Joan 6 Or.le, ^.](^v] 
Mesa Public Schools 



Teaching Human Sexuality S 
Career Education Survival Manual (Guidebook) 
Getting It Together"^ 
Preparing Instructional Objectives 
Developing Attitud.e Toward Learning 
Measuring Instructional- Intent 
Analyzing Performance Problems >^ 
Goal ArJalysis 

^eveloping Vocgitional Jinstruction 
You And ??? = Friendship 
You f Others = ??? 

Self Knowledge & Interpersonal Skills 

\ 

^•/.l\at Can I Do With A Major In...? 

\ 

The Theory S Practice of Communicating Educational 
and Vocational Information 

School Volunteers: Who Needs Them? (Fastback) 

Plaving It Straight With Youth 

Changing Signals (Treacher ^s GuideO 
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Getting Started (Teacher's Guide) 

Moving On (Teacher's Guide) 

■ \ ' 

Traveling ^ogether (Teacl^er *s Guide) 

Turning Points (Teacher's Guide) 

/ World o?^-Vkirk A^ Work Experience Prop,ram^. And 
^ \Succ<^ding In /The World Of Wgrk (Kit) 



Points of View Cards 



Learning To Care 



Gt)od Times Box - Positive/Activities For The 
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Hood Tiinen Box - Positive Activities For The 
Classroom (Red) 
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Miller, Jj^liet S Leonard, Georp,e E. 
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Personnel Service Section 
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Moos, R.H. 6 Trickett, E.J. 
Mosley, Kern G. ^ 
Hunson 
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Myers, Roger A. 

NASSP Special Task Force 
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N.R.E.L. 

N.R.E.L. 

Ni-R.E.l"? 

N.R.E.L. 

N.R.E.L. ; 

Na^ier/(5ershenf eld ^ 
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^ ServicQfs 

NIL Learning Resouirces ' Corp . 
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^ NVGA 
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Newton, Russell M. 
WixV Jack P. 
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Today's Guidance 

Career Guidance Practices For Disadvantaged! Youth 
Project TECE • ^ • ' ^ ^ ' 

Career Awareness Program - Manuals and Tapes ' 
Other Choices For Becoming A Woman ^ 

* ■ 

Classroom Environment Scale - Manual 
Curriculum Of Self-Awareness ' , 



My Educational Plans 
The Murphy Inventory of Values 
Educational & Career Exploration System (ERIC) 
Graduation Requirements 
Awareness Set for Career Exploration //I 
Awareness Set for Career Exploration #2 

1 

Awareness Set for the' Career Journal jil 
Awareness Set for the Career Jou^r^l //2 
Awareness Set for the Compet enci'^s //I 
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A^arenefes Sft for. the Competencies //2 i 

\ 

Groups: Theory And Experience ^ 

Groups: Theory And Experience ( Instructor ' s Manual ) 

; 

The NTDS Training S^ies 



Twenty Exercises For The Classroom ^ 
Twenty Exercises For Trainers 

Moar>urinp, v\?catioMl Maturity For Counseling And 
Evaluation 



What Do You Like? Wh^t Do You Do? 

You And Mew Things To^ Do 
^,0 



Countdown To rpie vu'a 
Handbook for Counselo 



(Teacher ' s^ Manual) 
s in Georgia Schools 



Northwest Lab 
Northwest Lab 
Northwest Lab-. 
Northi^st Lab 
Norton, Robert E. 

i 

Northwest Regional Educational Lab 

Ohio State University 

Osipow, Sarnuel H. 

Owston, Ronald. M.T. ^ 

Patterson, D.H. 

Paulson, Wayne 



Paulson, Wayne 



Paulson, Wayne 



Paulson,' Wayne ^ ^ 

Peterson, Audrey J. 
Peterson; Jackson L Others 
Peterson; Jackson L Others 

Ptiterson; Jackr;on L Oth'-rr. 
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Pfeiffer I Jones ^ ' / 
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Pf.eiffer, J.W. 6 Jones, J.C. 
Pfeiffer, J.W. & Jones J.L. 



A Competency Based Training Program For Manpower 
Counselors . ' * 

A Competency Based Training Program For Manpower 
Counselors (Instructor's Key) ^ 

Experience-Based Career Education - Final 
Evaluation Report - 'September 197^ 

Implementing Competency Based* Counselor Preparation 
-A Resource Manual 

Staff Development for Promoting <Wore Effective 
Use of Community Resources in Career Education 

Adult Career Education Counseling & Guidance 
Literature -Resource 

Self-Appraisal for Decision Making 6 Career 
Planning (Teacher's Guide) 



Theories of Career 
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How To Use Transact ioiial Analysip Concepts 
Humanistic Education 

Clarifying My Values - Set A (From Decid^ing 
for Myself) \ 

Deciding for Myself: A Values-Clarification 
Series (Leader Guide)\ 

My Everyday Choices - Set B (From Deciding 
for Myself) 

Wherg Do I Stand? (From Decidir^ for Myself) 

Motivation Advance Prograji (KIT) 

?r)p'ing Behaviors Dimension^uide ^ 

l^richm^t Of Teache* ^^Wounselor Competencies 

^n Career Education " i 

♦ ^ " . » \ 

Lifestyle Dimeni&ion €uide 

Self -Development Dimension Suide • -J 



Dyadic Encoirnter - A Prog^m for Getting Acquainted 
in Depth (1-1^), \ / / 



Series-dn Human Relations Training' - Vols. 1 
III, IV - ,\ _ , 

1972 .Annual Handbocik For Group Faci-iitators 
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Pfeiffer, J.W. & Jones, J.E. 
Pfeiffer, J.W. S.Jones, J.E. 

\ 

d.ffer, J.W. & Jones, J.E. 
' PflaU^Z-Standard 
Pflaum/Standar^h^ 
Phi Delta Kappa 
Phi Delta Kappa 
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•nard ; Giroux 
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Powell, John' 
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Rogers, Carl R. 
,Rohrbach; Stewai^t^ FranJ:z 

RoSow, Jerome M» 
Ryan, Charles 



1973 Ainnual Handbook for Group Fa^cilitators 
Annual Handbook for Group Facilitators 
1375 Annual Handbook* for Group Facilitatoi^s 
Search For Meaning Manual, Dittos, Posters 
Search For Values - Manual S 7 Masters Envelopes 
Centers Anyone? 
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The Gallup Polls of Attitudes Toward Education 
1969-1973 . ■■ - ' 



School Climate Improvement: A Chal\ 
to the School Administration 

Career Education and th^^ounselor^ 
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The Combination 



Boys & Sex 



Teaching As A Subver^ve Activity 
Why Am I Afraid ^Jj^^e^^ 
Act R^&«jarch Report #61 ' ' I 
Youth: Transition To AdulthoodV^. 
Self-Analysis Manual 



3elf Enhancing Educatioj^ (Collection Cojly ^-5^ 
Self-Enhancip|g^i?ca^^ ^ Copy 1-U^( Train ijij^ Manual 
A Car ee]/" Education Curificulum For the- EJ/^iReHt^r 
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Peer-Counseling I'^v A Program For Sixth Graders 
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Curriculum '^•&^elopmen><^ A Humanized Systems 
Approach (Phi Delta Kappa) 




Freedom To L^^n 
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Curriculum Guide For Career Exploration pi^ogram; '^x 
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Tne porker And The Job: Coping With Change 
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Career Education :^ A Handbook- Of Finding Resources 
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Schwarzrock, 5.' I Wrenn, G 

Schwarzrock, S. {;\wrenn, G 
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Career Education Prc^ram Vol. 1 
Progress In Group an^ Famil^Ntherapy 
Counselor Interaction Withv Teachers ^' 

- . > i ^ \ \ ^ i ■• ^ 

The VocationalChoice Process- pf Non~P)?of esdional 
Workers; Research 'Plan ^ K ' 

Self Awareness Through the Creative Arts (ERIC) • 



Group Processes in the Classroom 



Alcohol As A Crutch > (Coping with Series) '7 ^ 

Can You T^ik V^ch Someone Else? (Copi^ng with serie: 
Chan^ng Roles of Men and Women (Coping with series 



Coping^With CHques (Coping with Series) 
Crise35,^outh Fdce Today (Coping w>^Se;:»ies) 
Do I Know The "Me" Others See? (Coping with Series'! 
Easing The Scene (Coping, with Series)^-. '' 
Fact/s And Fantasies -^ftfcout Alcohol (Coping vi^t^ s'erit 
Facts And Fanta^sies Abotit Cr^igs . ( Copirrg^it^ Series! 



Facts- And Fantasies 'About Smoking (Coping w^tKseri^ r 



Food As A/Crutch (Coping with Series) 

Gi^andes : AWnat * s So Important Abo\;^Them Anyway? 
(Coping with Ser^ies ) ^ 



I'd Rather Do It Myself If You Don't Mind 
(Coping with Series) 
- , ^ * I 

In front Of The Table And Behind It (Coping with 
Series ) 

Living With Differences-^^oping 'with Series ) 

Living With Loneliness (Coping with Series^ 



The Mind-Benders (Coping with slr.ifes ) 

Mv Life - What Shall l\ Do Wjfth ]/t? \coping^with 
Series ) ^"v^ 

\ 



Parents Can B^ A ^5oblem„ ^Copifrg with Series) 

% 4. ^ ' I 
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Schwarzrock, S. 5 Wrenn, G. 
Schwaray?ock> S. £ Wrerui^G. 



Schwarzrock, S.. & Wrenn, G. 
S<;hw|rzrock > S. & Wrenn, G.' 
Science Research Associates 
Science* Research Associates 
Science Resfrarch Associates^ 
Science Research Associates 
Science R^i^Mrch ^Associates 
Scotf, Thelma 



Lome Common Crutches (Coping with Series) 
To Like And Be Liked (Coping v^th ^Series) 
Understanding The Law Qf Our Land ^Coping witVT^Seric 
Vou Always Communicate __Something (Coping with S'eriei 

.1 ■ ' ■ ^ 

KudeK^'fcP Specimen Set -i. 
Ki5^er DD ^ecime^i Set, " / , - 
'Kuder E Specimen Set ^ . ' 
What I like To Do Specimen Set 



Kuder AH ^eciman Set 




7 



Cas^ /studies In P;?^ctical Career Guida7ice*^^H 

Casa Studies In Practical Career Guidance #9 

Values Inventory Of Behavioral Responses ,MahuaI 

Ofii-Oliiab^n, A^tt^JSuid'e ^ - ^ ' 

ig. Fott? Social Value joepis ion-Making - 
udies , - ' 



Simick, Daniel 
_.Simon, Si^j^y B. 
Simon, Sidney B. 
Simon; Howe' & -Xirschenbaum . 
Simpson, Bert K, 



afeer ExplorkiHiion and Planning (Student Handbook) 

^ \ > . € ^ ^ 

/er^where Ve - (Teacher ' s Edition) ' 
he^g^ple Aroiihd Us (Teacher ' 6 .^I't.ion) y — - J^ - 
Occupational In^rillartion and Gui^hcl 
I Am E?)veablfe And Capable ■ «*' 




V: 



Meting Yourself Halfway 
Values Clarification 



Simpson, Bert K. 



Perception 0\f^alues inventory (hfanual) 

Report:" Results Of Inventory "Teaq^i 
Responsible Behav^o^'* j 



Sherman, J.G. ' 
Slocuin^ V/alter, 
Syith, Georp^e n 
'^Lth,' Ge 




PSI - Personalizefl Syste 
/ Occupational Careers 




Spencer, Frede/fick 
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Orient a^^-i^ To. A Systematic Af^proach To Guidanc?fe 
\ ^ Tow-?lPxl/'Accountabriity 
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Aq^ertion Training: Ci>rriculum 



Spiegel, Hans B.C. 

t ^ ' . 
Stanford^ ^Gene & Stanford vB^rbara 

Stae of Ohio, Department of Education^ 

V * ' 

► ^ Stebbins; Ames>^ Rhodes 
^- J Stevens, John 0. 
^ Strohmenger, Todd 

Super, Donald E. -C I^GA ^ 

Taitnadge, Harriet ) 

^ • ( 

The Task Force of the N*ri\lon/i> 
Association of School Principals 



T^rkel, 
Thorensen, Carol S Others^ 

Thdroman; E.C, '-^ 
-toffJ.J>', .^TVlvin . 
*^ 

O.'S.^ Department p^H^/v 
U.S. Denartiaen«J>^o f Hi:v, 



U.S. Departm"fent V Hi:w 



^U.S. Departmeiit of IniciriL-r 



U.S. Departm on l\ of Ir. tov 
U.*^. Depar^lrnon L of .L.i^r-p 
U.sk l^ep.irtnienl of LaLr-r^ 
U.S. B^partmenl" of Labor 



Hot For-^ork, Alone ' 
^ Learning Discussion Skills Through Games 



Ohio Career Development Program Inser;/icej •f' 



U 



Ddpartrnont Qf>.LaLor };.' 




Proced^Ures M^^ual 



Sex' Fairness 'In Careter Gi^idance (A LearAn&'-Ki^) 

Awareness :^ Exploring ^^^^^xpeyiipent ing , E)lperienaing 

How To C6m^ien:e J J^pplication Form? 

^MeasurinjT Vo^a^tional Maturity/ Fo^ Counseling and 
Evaluation \. ' ^ ^ " ' 



Systems Of Indi^idualiz^- Educatiorj 



This We^BelieVe " ^ ' x ^ 

Working:- People Talk At)out -What j-They Do All. • • ' 
Day and How They Feel About •What'Thev Do , ' • 

Behavioral School Counseling: Stanford Proj'eet 

(ERIC) - . ' . . " y 

The^Voiational Counseling ' of Adults; and Young Adultr; 

Learning For Tomorrow, The Role of the Future' 
in Education ^ , 

' / ' '' I ' 
A Guide for Developmental Vocational Guidahce 

lERIC) • . ^ . 

A Guide For Teachers^ of a CotXrse' in Career- 
Exploration Gr^^cjes 8-H>-10 (ERIC) 

' ^ ■ ' '> * ' ^ . , 

Toacher''^ Guide To: ' Sel^ Understanding Through 
^u^cupatipnajN Ex^lora^tion " 

Project Independence -^.Coal ' ' "'•^ 

Occ^t Independence - Synthet^ .Fuels from Qoal 

ctionary of Occupational Tlitles - 1965 Voll 1 

\Dictionary of Occupa-^onaL ,Tit.].'es - 1955 ^ Voll 11 

[ \ : ' ^ ^ ' ; ' ^« 

Index to PubMcatiorts of the Manpower. Admirfistration 
• I'.aMpoKer i^eport Of The President^ 
^ Manpower , Report Of The -President . 1973 , .. * ' . 

Manpower Research 'And Development Projects* - . . - 



Vise, Vudith Carol 



Vocational Schools Program 

Von Haden, Herbert. !• I King, 
Jean M. 

Ward, Jerry K. 

Washbui?n, Miqhael G Beitz, Charles 
k 

'Weingartner , Charles & Postman, Neil 
Wernick, . Walter ' 



Western Psychological Services 4 
... , ' ^' ; r r 

; Wi(Jii? Opportunities for Women 



Wiggings, Jamos^^I>i • 

Williams, Cath,e>^ine ~^ 

i)/illiamson, Shirley P.. 1 Braden, Bill 

\ 

Wilson, Gary B. 
Wilson; Stewart; Frantz 

Woiff*4 ^g^n M . ' 

vfysong ■• - ^ , • 

Zaccari^, Joseph 



Psychological Education: , An Alternative Approach 
Consumer Educat^n 



Educational Innovator 's Guide 




Cope:^ Teacher's Guide And 35 Student Copies 

Creating The future \ . 

How To Recpgnize A Good'Sphool (Fastback). 

Teaching For Career Development In The Elementary 

School ' * . t 



Planning AheadVAftife]^ 40 (Kit) 



• r 



.Careers For Program Enabling Students To Examine 
th^ms<?lves Res'earch^Pccupat ions and Seek ways, 
to. help other students * ' 

'Ir.ested Practices ' ' * 

The Community As Textbook (Phi Delta" Kappa) " 

Commiinicat ions Survival Kit ' o ^ 

Parents and Teachers - Volume I & II 

Curriculum Guide For Career ^ploratiop For 
Middle/Junior Highs of Georgia - Business Education < 

Case Studies In Practical Career Guidance #12 ' 

Career Education' Program Vol. 3 ' 

Theories Of Occupational Choice IS Vocational 
Development ,'• ./ . 
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Appendix H 



IHFUSIOM 



Quaatlons and exerclsdii on values and decision maklsng can be Infused Into 

the eubject matter curriculum,, eg., English, histoiy, sfclence; Many of 

^tkie questions could be uaed in essay writing or eloiBa discussion. 
FoUoft^i^ are some examples: * . y . 

English Given H story or novel which the stv^ent is ^reading: 

1. Ask students what decision they vould wkke if they were in 
the same position as a c^racter in the story or novel. 

2. Ask students what values are motivating the character and v 
how thQ character has come to hold those valties. Ask ( 
students what other ways the character might act. ^ 



3. Ask students what sort of outcome is probable and pc>88ible 
as a result of a character's actions before the outcome in 
the story /novel Is revealed. V > . 

4. Ask students to cl^sify a character's decision as^ intuitive, 
impulsive,^ etc. 

V. . 

i 

5. Ask the students how a character might have benefited from^^ 
gathering more facts, better • facts, or from using better ' - 
planning. 

6. Ask students why tho -iiuthor has chosen the form of the novel 
or story she/he has, V/hat other form might have be^n-used* 

7. Have students cpmpal?e a character's values with their own. 



1 



History 



Ask questions similar to those used. in the' Enplish section about 
historical fif;ures and their predicaments, For^M)^le, !Fhy did 
Hitler decide not to attack England? His astroxogeJs said it was 
a bad time. Have students discuss the accuracy pf this information 
apd what'/J^e conseQuences ftiipht have been if* Hitler had based-=4iis 
decisiorf OTLother infprmation. ^ , ' 

Science 

1. , Oiscuc^s the ^iport-'.nce of planning in succoss|i|l j^experimentation. 



2. Discuss some fanious discoveries (e.g., the theory of relativity^, 
. and analyze the plan which led to the uncovering of it (intuitive 
analytical, etc.). ^ » 



VOCATIONAL GUIDANCE PROJECT CkftfclCme. t^i^L ULo/ 

Dorothy Street English :r 
."^ToiJil hours on thii skill.'fo^r " ■ 

SELF APPRAISAL SKILLBUILDING . ' ♦ 



Goal: The student vyilK gain^insight int6" his beliefs about himself and the 
direction his life .can take through his own will. 

I. CUss Descritatibn: 

This class is an AEnglidh class homogeneously gjrouped by interest 
level, ability level, and socioecorlomically . 

II. Lflgggn EAflu- ' . » 

• ^/ • , ^ 

A. Objective : The student will Realize that the direction(s) of his 

life IS in his own power; that he can direct his pursuits 
\ through education, or l^ck of it; that he can direct his 

interests into satisfactory and profitable outlets; that 
, he does not have sto remain in the sahie educational 

economic setting as his parents because ''fate'' 
wills it so. ' ^ 

ft * ■ 

B. Learniny Activities will liivolve 100 minutes or two class periods. 

1. This activity j^m ay be used in<^correlation with Greek legends, 
myths, or drama. This class was studying Antigone 

2. After reading the play or any work whet«e fate is involved, 
the teacher leads a discussion on fate, asking the sfud^nts 
for their interpretations ahd opinions about '^fate." TiWs 
should, ''naturally, lead tc^ a discussion of the "fate" of each 
student and his control over his fate, how he controls his 
fate, how he changes his fate frorri that^of oth'ers in his 
family or his peers, how his interests can carry him into 
different directions, how his education' can determine his fate. 

3. Each student is asked to write a composition on his ^ 
interpretation of fate, what he believes his fate to be,'^how 

he would like to change his fate anil what h^ would have to 
do to insure those changes. n 
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C. Ev^i^ion will be determined by ^he ccrmiio^ions. ^ 

D. Assessment : Some compositions reflect the apathy dt* Jatek of 

desire to change while^ others sl^ow a distirtct interest' 
changing what they judge to be their fate. 



OOCUPATIOIAL AWARENIS^ . 

QQA&f , !lbo atudant ppMOfsos tha ability to read^ mlta^ and llataii* 

!• .jG(Laia I)aaorlpticii ' . « 

JEbla la a'madial ninth garada math olaas .hologanioualjr groined Iqr 
/"itttaraat laval, ahlU^ lorel^ and sooioao^iuiidoaUy* 

VL. LiMoa ' / - 

. A# 3&JaotlTet llha atudants wtj^ baooM aaara of tha noad for 
■ath' in Tavioua j[ob aituat^out ^ 



C LiamlAg aotlTLtiof ineluffi a 15-20 ainuta ittaroiaa fdUouad 137 

' a short dlsoitaaion^^^ apmta skeroisa f bllomd bgr a abort dlaeuasion 
and a 1 5-20 ainuta l||^9»e and/or 4iMus0ion* 

U dttidants'ara i^Yen a ditto whlcth shows JPtsentar oirola wlt4 
tha words *^Jobs and Math** Inaoribad* fiiara ara asny a^ptj 
oirolea attaohad to this bantar ona« Stodanta are aakad to 
fill la tha^ ^ty olstxLaa with joba tt^it raquira aiqr tgrpa of 
- aath» Ihsj 9ctk asked to star any Job that thajr ^ oonsidarlAg 
, for their qpoiqpaticiti* 

2. Q&da#^4M^^ob they are asked to put the Ijjype of math uaed 
^ In thai particular. job# (Ext Caahier^^hanklng sad aooffy) 

Tj^ olMS'liiseusisies^l^e Jobs listed end the aath used in eaoh« 

' h^ Students al*a asked to three Jobs wbloh require no aath« 

* Sm^^^Ebm teacher and students ^dso^a sad prepare a list of "hablta" ^ 
taai^t at school that ar,a^helpfu> in axqr Job iri.tuatlon« (Exs 
punctuality/ responclblllty^^^^^ y 

SraluaUoa . ^ > ^ '/ ^ 

The teacher asy collect the Job #BUPftif or IndlTidauly talk with each 
student about their chart-*eapeo^lly noting their Utar choicaa« , 
Iz^jbarest shown in discusslpn^ Is^ C^i^ aeana of eYaluatioix* ^: ^ 

0» ASsesnsnt \ -4 

. Ihls grotQ) of students, had difficulty participating la a discussion* 
Oba general conmnt produced sereral jUidblTldua]^ conTeraatlodis* All 
^ seenad interested in ihe tbpic of discussiqn* Most were suxwised that 

I they could not list three Jobs that did n^t'uae aath» ^ 



ERIC * • / ^ / 



whojTwill you depend 



Goal: To help ^tudent Identify with cKaracters of different value systems in a- 
drama and» in speaking for 'the diaracter, support their own personal 
values. (This exercise was^ in response to Ibse^^s A Dollys House .) 

!• Cla^s Description ' , /'~^ ^ 

This is a twelfth gtade English class consisting primarily of college- 
bound students but homogeneous as to intere^s and socioecondftic background. 

II. Objective 

<- The student will choose a chrfractBr whose value system he dan accept and 
defl^nd that character's jiqtions against the criticism of other students. 

ni. . lime; 

\Abbut'45 - SO^minutes " * 

IV. ^Activity. v ^ 

* (1) Th|.8^ activity should fol^j^^^the reading, acting out br listening 
to Ibpen>' a ' A .Dpll ' a' ffmiife . . w. 

(2) ' Ask for student voluntas wlio can sympathize with a'particular 

character in the play. .Get: students to represent each of the 
characters. ' . ^ 

(3) Have these students sit in the center (if desks ^i:e in a cik^) 
/. f^ont of the room i^" desks are in ro«l. 

\ ' * (4) A genei^i^ drscusaion follows'* if a charact^j* d^.actions are ^ 
att^^ked^y a student^ then the s'ttident representing that 

' * character Imum: defend*himself . (Other students may also come 

to his defense if they wish.) ' ' 

. ^valuation . , ^ ^ " 

: Evaluate by answering such questions as the following either orally or 

V V '^C^? ODinipns of any of the characters-^as a result 

# ^j?£'thi5l acTijyiT^? * ^ \^ 
fPld ffou bejzpme aware of any pergonal values that you did not know • 
^ you%e%^ ^ " . V * ^ ' ^ 

y M Do you. feeL that you did a good J6b of defending your character? 
VI. Aysessment , . « • 

This is QX^^f" the best ways to,- develop' understanding of the actions of * 
-a literary c^fadter anf^thaij. Implications. Students .become enthusias- 
llifca^y inVQly^d. Liter at Ur^^comfes highly relevant . \^ . . , 'f 
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I. Rationale '.(Use Career Guidance in Georgia) 

^ — .. ' ■ ' 

A. Hie Model * 
.*B> Goal Areas ' . 



II. G^pon'ents of the career guidance progv^rr 



A. Needs assessment ' * ^ 

B. Planning and management , . ^ 

C. The delivery systenfC-s) (Use Career Guidance In Geo^rgia ) . ^ 

D. * The career guidance renter ' . ' 

E. The paraprof essional * . . 

F. Conununity involvement ! > 

G. 'Staff development > 

H. Evalupition ' ^ . . ' * ^ . - ' 



III. Needs assessment data 



A. ^^ Methods 

B. Student results 

C. Staff results 



ly. Project management 

A. Get PG^^Bl^i^^^ ^rom principal to do a student and staff 
needs asSessniGnt ^ • 

B. Conduct a student and staff needs assessment 

C. ^i^f the principal and superintendent have not clearly and 
^^hroughly supj^orted and understood career gqidance prior to 

this point, get their support and understanding now using 
the needs data to justify your requests 

D. Form a committee of department heads , pi?ef drably , and' include 
; woVk experience coordinators / 

E. Using needs data determine which school program^, English, 
> ^ PECE, science, are meeting what needs of which s.tudents i 

'V (Utilize subject, goal, grade matrix) 
• List the unmet 'needs in^ terms of topic and students to be 

^ served ^ . ^ ^ 

.G. Determine who, should be involved in meeting unmet -needs and 
what ways these unmet needs can be met (Utilize the compre- 
hensive approach outlined in Career Guidance in Georgia , 
■ pages 16-18) 




V 



J' 



' .IV. Proj'ect management (Cont.) 



^ A". Consider developmenfal s'tages of students 

n \ . (tjlefei: to^he Tennyson/Ashe matrix) * 

^ • • ® ■ ■ • V ' 

B.. • Teacher attitudes 

C/ Relatiibnship of suhiject matter, to career guidance 

^ needs , - V - • ^ ' - 

V D. Skills of staff' 



H. Assign tasks to staff based on above' 

I. Action plan and tl^me line " y . • 

J. Plan staff development basedf ,on the; gaps Ijetween the 

- ^ tasks ^ assigned-i and the skill level posses^sedT by staff 

' who mu^ perform these tasks ' (Use University of Geor 

^ mod^uleS? in this planning) 



V# Student outcome objectives ^ • 
.VI. Staff outcome objectives- 
VII. The Career Guidance Center 
VIH>. Budgeting 
iX.* " EvS^ation 



X. Materials 



„ XI. Appendix 
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' • I M P 0 R T A M T I I r . ■ • • 

TO THE EVALUATORSt This form is to be used as a self evaluation o£ tha proceases 
which have been attempted and/or completed todate. It la Intended as a formative 
measure to be tised in pointing out the progress, or lack of it, which has been 
made in the career guidance project/.progr:am undergoing evaluation. 

The project/ptogram should lend itself to the development of the following components 
x/hich the evaluation form reflects: needs asdessmeht. program planning and dinfelpp- 
ment, staff development, placei^ent, -the resource center and evaluiftlon. 



•it 

( 



SCHOOL SYSTEM 
EVALUAIORS 



PLEASE PUT A CHECK MARK UNDER THe\oRRECT RESPONSE FOR BACH ITEM. 



I* Needs Aaeessnent: <• 

A student needs assessment has been done In 

the past ^12 im>nths 
A staff needs assessment has been done in the 

past 12 months 
* A community needd assessment has been done 

in tl^ past 12 DK>nths 
Needs data have been presented to the total 

facultiesrof schobla involved in the project 
Needs data have been ranked by priority 

II, Program. Planning and 1)evelopment ; / 



CO 



\ 



( 



Needs data have been used to establish goals 

for t^e project 
l^eeds data have been used to identify gaps 

in existing /programs ' 
Needs data have been used to identify tasks « 

t relevant to filling program gaps 
slgnments to faculty of the tasks identified 
havq, been made 
jectives for 4ccoii^lishing these tasks 
have be^n stafed in writing 
Superintendents, principals and other adminis- 
trators are involved in the planning. and 
development processes 
Students ^are involved in project planning and 

development 
^Faculty frpm varlpus sectors of the school 
program, work experience, academic, job 
placement, are involved in planning and 
develppment y ^ . ' . . 

Attention has been given^ to coverage of k 
y the goal areas for career guidance. in 
Georgia* N 



* Human Relations Skills 

Relating with significant 

others " 

Self Valid^ion 

Dally Living / 

Employ ability 



Work & Leisure Environments 

Planning Skills _ 
Educational 'Et^ylT ^ 
Self Undt ^ -din, 



EKLC 



/ 



/ • .- 

II. Program Planning and Development: (con*t.)^ 
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. Priority of attention to the above goal areas ^ 

has been baaed on needs data . . 

Changes In functions q£ faculty, specifically ~~ 

teachers and guidance staff , have been niade ^ * 

to expedite project operatjLM^^^ ^^^^^ 
New curricula which will bec^pi^ an integral 

part of the. Instructional^ jgram (through 

Infusion) have been develo|pi/r 
Additional required or electl^ course offerings ' ^ 

related to project obj ectlvel|/ have' been 

developed,. I.e. life career W ^ _ 

Guidance personnel are provldd^ leadership ; ^ 

.In. terns of project plannlAgj^idevelopment and 

liq> lamentation ^ 

active task force or advlso'l^ committee - 
for the project has been doslinated ^.....^ 
Procedures for expedltlilg the litpendltures of 
^unds'^ have been established -Wf 



III . S taf f Development : 



A progression from needs data,^|pb task assign** 
ments, to skills required o^p^taff was used 
to plan staff development ai^tvltles 

A representative sample of facji^ty (20-*50%) 
from schools Involved In th^l^roject are 
being Included in staff devQ^||rt)ment 

Staff development activities a^' being Imple-* 
mented on a continuous (t^eekl^, monthly) 
basis throughout the year || 

Staff development activities l^].ude the • use - 
of the Georgia training packfjijges 

Plans for follow-up/eValuatlon:fl|f the staff 
development program have beeiji|j0adc 



IV. ' The Resource Center: & 

^ The center has been adequately Staffed 

Efforts hpve been made to lnfon| students^ 
staff ^d community of the pui^oses and 
availability of the center % 
^ The center has become operatlonl^ 

^ Needs data for staff and studadt^ were used 
as a basis for purchase of mate^^^^^ 



FRir 
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The Rasource Center; (con*t.) 



Needs dBta, task responslbllljtles and planned ^ 
prograns are being used as the basei9 for the 
operation of the center 
Department of Education recommendatloite^ such 
as proximity to the guidance office central 
location and size were used to establish 
the physical facility for the center 
Visits *to the center by community repjesentat^ves 
are pl«med v 
Visits to the center ^jp^^coWunlty representatives 
are taking place jf> ^ 
Fi^ld^rf^s originating from the center are 
fcurrlng ^ 
Lanned group activities with students are / . ^ 
taking place In the center 
Teachers are using the center for refefrala 
^or as a resource for claiBsrooQ activities 
A system for fllln'g and accounting for 

materials has been established 
A community resource file has been estab- 
lished 



Placement: %^ 

An advisory committee for placement^has been 
designated 

A community survey of job placement needs 

has been done 
A student survey of Job placement needs has 

been done * * 

A student survey of educational placeuent needs 

has been done 
A system of accounting for educational and 

Job placements has been established 
Students » faculty and community have beeti"^ 

Informed of the placement services 

available 

One Individual has been assigned respon- 
sibility for coordinating and veporting 
on the total placement effort ' 

Efforts have been made to coordinate. 
edCicational and Job placement into one 
overall Effort 
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V, PlUcraant: ' <con*t.) \ ^ : 

FollbuN^up of placements r Educational and. 

occupaUonal, are being done 
Efforts are being v^de to ^estahlish A means 

of offering servlc^ to forter students 
A placement manual has be^n^Wepi^red 



VI ; Evaluations ^ 

Criteria^ such as those^ statfed in student 
, outco^ 6b j actives, have been established 

for SfValuatlve^ purposes ' , 
Plans haW been mafle for the development of 
student/ teacher/ cmmpunlty questionnaires 
for the purpose t>jEV obtaining evaluative % 
data ^ « 

Studies of the pre/post control -design are 
underway to determine effects of the , * 
project V 
lieans of documenting the effects 6| project 
activities on rec4,p^nts of or pi^cticlpants 

as nu] 



(in these actlvitiQi^\mch as numbe:^ of 
placements;"^ visits to center, Improvement^ ^ 
in classroom clisiate, have been developed 
. 'Provlsidxp have been i^ade Itor rfipprtlng 
process (pi^ocedural) , product (outcome) 
and' financial da tat to state anc^ local 
representatives 
A pattern of needs* to objectlvesrto 
expecteA^outcomes is being followed 
for evaluative purposes 
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I ri P 0' R T A N T 1 r - - 

TO THE BVALUAlORi This , form if ttr be used by you as a suonative eyaluatlon of 
the procasves^ which have been accbnpllshed In this, career guidance project to 
date. _ • , ' . . , 

Your responses along with j:boee of ^our fellow evaluators will be taken Into 
adyisenent vhen this pTroject is considered for future funding. ' " 

l^lease mark your responses' as candidly a» possible, sinde ycHir ^responses will 
become an anonymous pat a total evaluation report. 

It is recosnended that you use the itens on the form as "sten^^ for interview \ 

questions with project personnel, e^g,^, **Have you conpleted a student needs 

V ' ^ 

assessinent?" or "Tell me about any changes, in function of teachers or counselors 
as-*a result of the project ' 

Attached to^the^valuation form is an abstract of the state recotnnendat Ions for 
each of the components listed on the evaluation torm; "ihis will provide you 
with background Information as to the purposes and proper implementation of 
all the career guidance, proijects. ^ ^ ' ' ^ * ' 



SUMMATIVE EVALUATION FORM 



SGUOO^*SYSTEM_ 
EVALUATOR 



DATE_ 



PLEASE ClftCLE THE CORRECT RESPOIiSE FOR EAQi' ITEM, 



I. Needd^^ Assessinent : 



A student needs assessment has been x:ondudted 
in the past 12 months 

A staff needs assessment has been conducted 
in the past 12 months 

A coincnjnit.y needs assessment has been con- 
ducted ill the past 12 months 

Needs data have been presented to the 
total faculties of schools involveji^'ln 
th^ project ^ 

Needs data have been ranked by piriority 
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11.^, Program Planning and Development: 

Needs ^data have been used to establish 
goals for the project 
/ ^ Heeds data h^ve been used to identify 
I £Ap^ in existing programs' ■ ^ 

Heeds data'^iave bjeen used to identify. 
^ tasks relevant^ tb filling program gaps 

, Assignments to faculty of the tasks iden- 

t if led have been made 

* 

Objectives for accomplishing these tasks 
^ have been stated in wfilLLttg , 

Superintendents, principals and bthep 
\ administrators were Involved in the 

planning and development processes 
. Students were Involved in project 

planning and development ' ♦ 
< Faculty from various sectors .of the ^chool 

^ ' program, work experience,- academic, 

'^6b placement, were involved in planning 

and-;development 
Attention has been giyen to coverage of 
the goal areas for career guidance in 
Georgia: V • 

Human -Relations'" ' viox:k h Leisure 

Skills Environments 



Relating with signi- Planning Skills 

iicant others Educational 

«Self Validation Environment ^ 

Daily Living Self Underst^dinr 

Employ ability 



Priority of attention to the above goal 
areas has been based on needs data 

.Changes in fynctions of faculty, 
specifically teachers ati|d guidance 
staff,* have been made to esq^edite 
project operation 
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II. Program PL inninj^ and Oeve Lopaenr : 

Uew CLf?^ricula ulilch t/IH hecomt^ m 
integral part of the iuj; t met imia i 
program (throuj»Ii infusltMi) iiav.- 
developed 

Additional requirtui or clectiv*^ cour-.i 
offerin^n relnt^ni projoct uU)tM t ivt'« 
have been developed, life cJriHM 

planning 

Guidance personnel liave pirovidod lead-^r- 
ship in term of project plannlnr, 
development ami Irap 1 i^nen t at ion 

An active task forcv- or advisorv 
comr.iittee for thf -irojcct lias 
designated 

Procedures for exf)editln;^ and expen- 
^ ditures of funds liavt* l^een esta!)Liii jt* i 
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111. Staff Developnent : 

M 

^^progression from need:] data, tu LasI 
assignnents, to skills required r)f 
statf v/as u^ed to plan fiLaff deveio:^- 
raeiit activities 

A representative sample of faculty 

(20-50%) ;fron schools Involved In r\n 
project have beeii Included in staff 
developraent 

Staff development activities have been 
inpl^mented ofi cr continuous (weeklv, 
rnonthly) basis throup^hout the year 

Jtaff dc^velopncn^ activities included 
the u.w of the (.eor^'.i 1 ^rainin;; 
packa^^es 

Plans for f olloi/-u[)/evaluat ion of t\w 
staff development proprai.T have beer 
made ' 



TOTAL 
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I^^. Tue Resource Center: 

The center has been adequately staffed 1 

Efforts have been made to inform 

students, staff and community of the 

purposes- and availability of the center 1 

The center has l>ecome operational ' 1 

Weeds data for^ staff and students intra 

" used as- a basis for purchase of 

materials . 1 

Heeds cjafca, task responsibilities and 
planned programs have been used ab 
the ba^es for the operation of t!ie J 
center v 1 

Departaent of Education recomcifendation-s , 

such as proximity to the guidance office, t 
central location and "sizi' v;ere used to 
establish the physical facility for the 
center (Facility approximates a 20* x 30' 
facility) 1 

Visits to th(^ center by conmunity repre- 
sentatives were planned ''^"TT^ 

Visits to the center by conmunity repre- 

sentatlve3>^ have taken place 1 

Field trips originating from the center 

have occurred 1 

Planned group activities students 

have taken place in the center 1 

Teachers have used the center for 

referrals or as a resource for el.is.s 

room activities ' 1 
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IV. Tlie Resource Center: (con't) 

A system for fillnc and accounting for 



) 



materials have been establisHecl 
A connunity resource file has Leen estnh- 
llshed 



DOCUipJTATION' ; 



V. Placement: 

An advls6ry committee for placement has^ 

been designated 
A coamunlty survey of job placement- 

nfeeid*Nhas been done 
A s^dent^ survey of job placement needs 
done 

A \student Purvey of educational placed 
tment ne^ds lias been done 
^A syd^em of accounting for educational 
and'^ob placements lias b^en established 
Studenrss., faculty and community liave been 
informe^isof the placement services 
available 

One Individual has been assij»ned respon- ' 
slblllty for coordinating and reporting 
on the, total placement effort 

EySforts have been made to coordinate 
educational and job, placement into one 
^ overall effort 
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V,. Placement: (con't) 

Follow-up of placements,, educational and 
occupational, have been done 

Efforts have been made to establish a 3 
meqns of of fering service's to former 
students * 

A placement manual has been prepared 



DOCUIIEHTATIOH: 



1 
1 



2 
2 




Vi. Exportability : 

Agreements liave been made by the synten 

' administratiqp ^nd participating^ faculty , . / * 

to serve as a demonstration site for '\ 
prospective systems ' 1 «»2 3 4 

Staff development • activities which could 
be adapted/ adopted readily by other 

school systems have been implemented 1 2 3 4 ^ 

tiethods 4nd materials have been used/ 
developed which could be readily 

adapted by other school systeriD 1 2 3 A 




TOTAL 



DOCUI'IEIiTATIOiJ : 
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VIX^ Evaluation: 



4J 

I- 

0) 



«) O' 

o 

CO -H 
0) 



01' 
0) 



td 



0) 
(U 



Studentf outcome objectives have been 
written and Attempted 

Staff outcome .objectives have beeh 
writt-'en and at tempi: ed 

Student/ teacher/ c^poraunity ques tion- 
naires> have been used to gathcy: 
outeome data ' 

Results of pre/post design studies 
.are availably 

Effects of prpject activities on' * 
recipients of or participants in 
thej&e activities, such' as number of 
platrements, vislv^s *to' Center, improve- 
ment in classrooni tlimape have been kept 

Process (procedural) ,>Tirdduct, (outcone) 
and financial data records have been 
' kept 

Results of the v'arious evaluative efforts 
(obj^ttives, questionnnaires)['have been 
sutanarized into a readable to±vx 

Criteria such as fewer absences, class 
disruptfbns or dropouts have been used 
to measure the affect of the project 

An analysis of project costs have been 
done 




iiNTATION \ 



1 
1 
« 

1 
1 



1 

1 



2 
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2 
2 
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EVALUATOR STATEHKNT ; 
'Since this project has Implemented the procedures recommended, has 

•accomplished most of the objectives stated and, based on the data 

/ • • , ■ ' * 

*^ ' I 

available, could be considered successful, I recommend that this 

I * 

prgject be refunded prow^ded funds are available. 



YES 



NO, 
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DOMAIN ; 
^ / GOAL: 

7 - 



Work and Life' Sibils - . . 

To help studerfts 'develop daily living skills which will lead to 
a more responsible, productJ.ve and , satisfying life, 

; ' , - 

• Student^ outcome, objective ; Sthl'dents^iH demonstrate a knowledge' 
of income tax' forms and regulrftio^ig for filing returns. 

Evaluation ; Tliis will be det,ennine4' by the ability of 50% of 
the group to '^correctly "file'^^a hypothetical return following 
the unit on taxes . * 



Learning 
Activities 



Related Subj ect. 
and/or Skill Area 



Resources 



Invite an IRS rep resCTtat i ve 
to rej-ate basic regulations 
tp the students. 



nth or 12th, Social 
Studies or 'Math. 



Prepare a glossary f to ta^L 
'.erms and. test students on 
chreir knowledge of them. 



3. Review computation of per- 
centagies . 



RESULTS: 
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6OAL : 
1 



DOH^Mt Interpersonal Effectiveness; ' • 

To asslsjt atuddxrctf in Improving human; relations sl^l^. 

Student, dutcom^^blectlye ; Stu4entj3 will eadilblt more 
assertive anjd self cobfldent bel^ylor In groups. 

Evaluat^oti ; Response records will be kept for Individuals 
during group activities,^ such as "life raft or pbsltlye / 
focus." Thea^ notatlona^ll^be kept by thlT group leader / 
during sessions.. The occurrence of positive xesponses^wlllv 
lncreasrby-50% after five sessions. Self-^tlngs by sfcu^ 
dents ii(iay^ also be employed. ./ 




Learning 
Activities 



1. Utilize the "communication 
game" ^/ith^gedmetrlc shapes. 



2. Utilize- t;he "People and 



3. Divide class into dyads and 
have them introduce one 
another after an "orientation 
to each other" session. 

4. - 



V Related Subject 
and/or Skill Area 



7th, English J 
^th. Social Studies 
9th, all classes 



Rgs6urcos 

Hutoan Values in the 
Clasgroom—Hawley and 
Howley, Page 115. 

Human Values in the 
CI ass roop~ Hawle v ai;id 
Hawleyi. Page 115. ^ 

Human Values in the 
Classroomr -Hawlev and 
Ha^7ley, Page 115. 



RESULTS: 

I 

■ s < 



ERIC 




1-. 



^ ' GUIDE TO PROJECT EVALUATION* 



^ . In ap effort to help you /feyaluate moye iTroperly, we offer this "guide" 

, ^ iti aeaeurlfig the affect. and\f f ect of your career guidance program. You ^ 

might re^^er two things when 'considering evaluativfe^ methods: 

(1) Evaluation is not to prove, biit to improve. 
/ / j (2) It isan impbytant step in decision making. • 



^ . ^ The two kinds of evaltfatdt^i^^are Process and product . Process e4luatio^i 
^ is simply appralsirts th^^^ans^ the end(s) which you h^pe to accoriplish. 

It is usually formatlveV^en route, and circular, tn that o^ Aises Ab feedback 
received to make ad;Justments as needed in processes. Process evaluation tells 
one if the persons or methods planned have been implemented. Example^ of, 
items for this type of evaluation are: 

(1) Every teacher was exposed <tio an interpretation 
^ ^ of the needs assessment data."^ YES NO 



(2) A survey of possible ^ork experienge sites was 
Agne. YE S. , ^ NO ^ > ^ r 



(3) A 

8pea^*>8^8tJreau has beon aet^. YES 



NO 



Examples of types of instrumentation x^hich might be used in process 
evaluation are given below. 

Product evaluation JLs more complicated, more difficult and more ^.mportant 
since it gi\^s a true appraisal of the benefits of a program. Product evalua- 
tion can be sh^rt-term or longitidinal , both of which are important. . It gives 



/ 
/ 

{ 
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one outcoae data on actual effects of -procedures, methods or materials y 
^ 'utlllied. In ptoduct evaluation one- must co^^'der first- t^e population in 
question and the design to be used in the evaluation. More control is neces- 
sary here than Un process evailation;. In mosf^aaes an experimental design" 
• such as the pre/post estperMental one should be employed ^ although such designs 
do present problem^ tn eWryday situations. One should have a comparison 
group, tut since setting- up ^rue coiiparison group situaOon may be quite 
difficult or iBVoiaslbie, one should tale into consideration- the shortcomings 
and effects of variables that will exist. ^ j 

Numerous types of measures can be used. in product evaluation (some of 
which are listed 'below) . The newest mettTod is preparing criterion referenced 
tests or objectives covering any of the ^hree domaiM: affective, cognitive 
or psychomotor^ These "performance objectlyes" |)rovlde a quick, concise ^ 

appraisal outcomes, S^me examples of^hls kind of measttrement are: 

■■ . * ^ /■ ^ ' . . 

— lOOX of the students /ccSttple/tlng the career planning 
/ course will be.able to llSt the st^s to decision 

making. 

•■ ' ■ » • ^ . . ^ 

Th^ number of students replying "yes" to the Item, "I need.more help 

with career plans" wHl decrease by 50% following completion of the career 
planniiig cou^jrse. \ 

Following the unit on "community building" the number of peer conflicts 
in the classroom will decrease t by 50% as determined by teacher observations 

^ ' " - ^ - / - ; ' 

Other exMJples of this type of ^^objectiVe can be found in the Handbook 
forCouTiBelor^ Ih Georgia ^^hoola". ^n preparing measurement devices for 
^l^ie objectives, we must remember' the importance of the population, ,mat- * 
erlals used aiitt-Wntent of instruction. 
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Jones (1974) sayd that "knowledjge outcomes are best measured by paper 
^ and pencil Ji^^d interview technique^ HoweVej^^ the assessment of Attitude 
^outcomes irtquiresrf .combination of these techniques, as well as ditect^ 

^ behavioral obseyvatioi^ an^d interviews. Skilla^erfanniibe objectives are 

'i^ ' ^ ' •• ^ ■ ' • - ' ^ ' ' ' ■ 

^^e^t measured by behavioral observatt^n in simulated M real life, settings 

.\ . tabulated in. f frequencies per unit c5t times,"' - ' * 

^^ong with or as a part of process and product data the evaiuator 
might iW for^frlji^ benefj^ e.g. , ^r^duced 

absent eeiem, better student and/or teacher morale, reduction 'in drop#ut8^ 
fewer behavi^^or problems. 



Cost Benefits might also be considered. This is a comparisoypf^of program 
expenditures with benefits such as, costs of motivational prevent ive,mate^;ials 
and in-service vs. loss of revenue through absenteeism, remediation, class 
disruptions. 

Instrumentation - probably the best ap^oach here is the multi-measures 
one. The list of measures below was taken froi^ Metfessel and Michael (1967) 
who advocate this approach. ^ 



MULTIIfLE CRITERION MBASURES "FpR EVALOaTION / 
y OP sdlOOL' PROGRAMS 

XB41Cat«l Ot SUU» or Change in Cognitive and Aff , ctlv Emh^^,inrm 

, gW4fnU tn T<Tffit 9f Standardized Meaaujaa an d Scalaa StaiylM»-tf« 
l li d MhllYMlIlt ; i nrt OtfU l tY twrff . tl|e acoraa on which. allow itiUimnf 
to ba nadr rag^rding ,th« exterlt to which cognitiva objactiva^concanlad 
with knowladga, compre^haion, understanding, akills and applications 
hmvm hmmn attained. \ 

Studardizad aalf inwint;^^^^,! deslsned to yiald maaauraa of adjuat- 
mant, appreciations, attitudes, interests and tenparamant from which 
inferences can be formulated concerning the possession of psychological 
traits (such as defenslveness, rigidity, aggressiveness, copperative- 
nesB, ho^lity and antiiety). * t 

?t*ffd*rdlye4 ranting scales' and check llata for Judging the quality 
pf products in Visual arts, crafts, shop activitiea, penmans^p, 
creative writing, eJfribits for competitive events, cooking, typing, 
letter writing, fashion design, and other activities. 
Standardized tests of psychomotor skills and physical fitness. 

I?d^9atorf of, Status or Change in Co^l t ive and Affective Bahav^cvr^ 

ot ?tM4Wtg bY Informal or Semlform«l TeaehernArii . Instrument, \ - 

Devices ' 

laSlOifiHE: frequencies 'and measurable levels of responses to formal 
and Infotnal questions raised in a face-to-tace interrogation. 
Pff'T BCTlBflt^ons; frequencies of gelectlon or of assignment to leader- 
ship roles. for which the sociogtam technique may be particularly suitable. 
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jihliiti9miAgtl< frequencies of reuponses to ^tema In an objective 
fonMt and numbers of responses to categorlMd dlmenalona developed 
from the content analysis of responses to open-ended questions. 
g^U 'Y^lmtAPn WMyyftp t atudent's otm repprts oil hia perdelved 
or^dealred level of achievement, on hla perceptions of hla peraonal 
and aoclal ^adjustment and on his future acadeillc and vocational plans. 
yfffSh«yift4<? ?C?l^s and check lists for observn t ion of r,lA«a^ 

^ ISSSLhSiiSSlSISL' performance levels pf .speech, musl^ and art; mani- 
festation of creative endeavors, personal and social adjuatment, 

' physical well beln^ 

IHd^s^toyy 6f Stotus or Change In St u dent Behavior father th^^ jiy.^ f 
Measured by Tegta; Inventorlea and Qh s ervation Series In lteli^'M.^n 
to tlie T^k of Evaluating Ob1ectlvP« of School ProBY ^^y' 
Afesencea: full-day, half-day, part-day and otW selective Indices 
pertaining to frequency and duration of lack of attendance. ^a. 
Anecdotal records! critical Incidents notejl Including frequencies 
of behaviors judged to be highly undesirable or highly deserving of 
commendation. i. 

A^si,ffaMiQt8 ; nvnnbers and types completed with some so^ of quality 
rating ot mark attached. 

AutobloKraphlcal data; behaviors .reported that could be classified 
and SMbsequently assigned judgmental values concerning their 
approprlatenes's relative to specific objectlvea Concerned with hlnnan 
developinent. 

q>olC<lg expyegged or carried out : vocational, avpcatlonal and educa^ 
tlonal (especially In relation to their judged approprlatenestf to^ 
known physical. Intellectual, emotional, social, aesthetic. In t6rest 
and other fac^tors). y 



s ■ ' 

DlaclDllnarv actlOM takan: frequency and type. 
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JPropouta ; -numbera of atudenta leaving school before coi^letlon of 
program of studies. 

(^rade placeinent: the success or lack of success In bel^g promoted or 
retained; nuniber of -times accelerated or skipped. 

Grade point average : Including numbers pf recommended units of course 
%iork In academic a^ well as In non*»college preparatory programs. 
Homework assignments ? punctuality of completion^ quantifiable 
judgments of quality such as class marks. 

Peer group participation r frequency and duration of activity In what 
are judged to be socially acceptable and socially undesirable behaviors, 
Recidivism by students ; Incidents (presence or absence or frequency 
of occurrence) of a glven^Judent returning to a probationary status » 
to a detention facility or to observable behavior patterns judged 
to be society undesirable (Intoxicated state » dope addiction^ hostile 
acts Including arrestp» sexual deylatlon). 

Referrals ; by teacher to counselor , psychologists or administrator 
for disciplinary action » for special aid In overcoming learning 
difficulties » for behavior disorders, for health defects or for 
part-time employment activities. 

Referrals ; by student himself (presence » absence 6r frequency). 
Skills ; demonstration of new or increased competencies such as those 
found in physical education^ crafts, homemaklng and the arts that are 
not measured in a highly valid fashion"1>y available^ tests and scales, 
lor diiness : frequency of. 



/ page 4 

IVi^ IndlcA|fOM oi^ Status oicj^tfhange In CognltlvgWd Affedtlye BahavlorB" ' 

- - ■ " ' {^^.\ 

of Teachers and Otl^er School Personnel In Relation to the Evaluation 

* , >• 

of -^^School Prottranlg 

> 

MDOt^litthting ; frequency of outside Jobs and time spdHt In these 
activities by teachers or other sc^hoo^ personnel. 
Rating scales and check lists (e.g., graphic rating scales or the 
soDEu^tlc differential) of operatlonolly-stajted dimensions of teachers' . 
behaviors In the classroom or of administrators* behaviors In the 
school setting from which observers may formulate Inferences regarding 
changes of behavior that reflect ^hat are Judged to be desirable gains, 
m professional competence, skills, attitudes/ adjustment. Interests 
and work efficiency; the perceptions of various members of fhe total 
school community (parents, ^eachers, administrators, counseloris, 
|^tudenta<*axifl claajalf led'^employees) of the behaviors of other members 
may also be obtained and compared. 
S Termination ; frequency of voluntary or Involuntary resignation or 

dismissals of school personnel. 

Transfers ; frequency of requests of teachers to move from one school 
to another, ^ 

V. ^ Itidl^cators of Community Behaviors in Illation to the Evaluation of 



SchboT Program 

Attendance at special school events^ at meetings of the board of 
education or at other group activities bv parents ; frequency of ^ 

Conferences of parent-teacher, parent-counselor > parent-adminis- 
trator sought bv parents ; frequency of reqii^st* 
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Latterg: frequency of praiseworthy or critical commSSts about school 
programs and services and abput personnel participating in them. 
Parental response to letters and report cards upon vfltten or or^ 
request bv school personnel; frequency of compliance by parents. 
Telephone calls from t^fli^en ts> alumni and from personnel- in coinuni* ^^ 
cations media (e.g. . newsp aper reporter^) ; frequency » duration, and 
quantifiable jud^nts about statements monitored from telephone 
conversations. / ' 



As stated earlier, .^y of these types of measures shbuld ^e adapted 
to th^ needs of each aituation. 

Cautions - Gains or losses on any -appraisal can be due to a number 
.??_^*5t9rs^^^^^ of nonvali^measures and human error should 

also be considered Vhen analyzing results. ^ 



*Main sources: James, G. Brian, et.al. A Manual for Developing Career 

Guidance Vro^^ma Educational Properties, Inc., 1974. 

Metfessel, N. and Michael, W. "A Paradigm Involving 
- - Multiple Criterion Measures l?r the I Evaluation of the 

Effectiveness of School Programs." Educational and Psvcholo^ 
gical Measurement > 1967. 
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Appendix Q 
(See'CE 018 339)' 
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